=========================================================================
Date:         Mon, 2 May 1994 07:36:37 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ken Smith <kensmith@GANDALF.RUTGERS.EDU>
Subject:      Re: Ways of REading
In-Reply-To:  Your message of Sat, 30 Apr 1994 07:36:51 -0500
 
Irv,
 
The story you are recalling about Freire, about his parents not forcing
"their" conversation on him but letting him develop his literacy out of
the things of his own life--that sounds like a story about childhood to
me.  Somewhere along the way Freire must also have learned how to pick up
something like Marx and make it into one of the things of his life--to
turn it toward his own uses.  That second stage sounds like an empowered
adult literacy to me, and it still seems like it offers a person like
Freire autonomy and self-hood and so forth.  I wonder if, in the long
run, the Freire anecdote you tell doesn't imply more on behalf of a book
like WAYS OF READING than against it?
 
I also wonder how much longer you would want to wait before asking
students to read something like Pedagogy of the Oppressed--some of those
students in the FY course will be running their own classrooms in less
than four years.  Other students are probably asking themselves what
to make of their college courses, or they are perhaps making decisions
about how far they are going to let these courses touch them--Freire
seems to be talking about that and is perhaps ready to speak to them to.
 
Ken Smith
Rutgers, New Brunswick
kensmith@gandalf.rutgers.edu
=========================================================================
Date:         Mon, 2 May 1994 07:57:22 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ken Smith <kensmith@GANDALF.RUTGERS.EDU>
Subject:      Re: Ways of REading
In-Reply-To:  Your message of Sat, 30 Apr 1994 07:36:51 -0500
 
Bill,
 
I think you are right to say that the essays in WAYS OF READING are not
fully representative of academic writing.  But I don't think they are
meant to be exactly that--I think they are meant to be just a little
less than representative of the range of academic writing in order to
expose one trait of academic thinking and writing.  I think the essays are
chosen because they show a little more plainly than usual how academics
interpret.  And taken in sequences and read in light of each other, they
do that even more powerfully--they help students see what it means to
frame a body of experience with a theory, and to be self-conscious about
one theory by considering it in light of another.
 
One Rutgers graduate student recently told a story of his students badly
misreadng Dinesh D'Souza because they assumed that he must be saying the
same things Freire and others from WAYS OF READING were saying.  They had
gotten off track and had come to assume that they were in a course that
had an identifiable and politically correct subject matter, and they
assumed that D'Souza must simply be the next proponent of that line of
thought.  But what he had meant for them to do was talk about how each
of these writers was framing his interpretations of educational
experience, in order for them to be able to be more self-conscious about
the task of shaping their own interpretations.  He was seeing W O R as
a book about interpretation (and not exactly about academic conventions,
then, as it might seem).
 
Ken Smith
=========================================================================
Date:         Mon, 2 May 1994 23:59:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      writing programs
 
Our academic dean has recently proposed a college-wide reorganization plan
(I almost said scheme.) which would divide off our developmental studies
courses into a separate program.  It is not clear whether fycomp would
remain with the literature department or be shifted over to developmental
studies.  The remaining memebers of our eng. dept. (lit. folks) would some
how be wedded into a new dept. called humanities.
 
Does this seem bizarre only to me?
How are writing programs configured on your campus?
Are developmental courses in a separate college/department?
What's the relationshiop between developmental instruction and fycomp?
Are fycomp and advanced comp. (or whatever you call second semester writing)
courses linked with your lit. program?
I realize that four year institutions have trad. separated out comp. from lit--
is this still the case?
I especially interested in hearing from my colleagues at 2 year schools, but
I would appreciate hearing about how your writing courses are organized, or
how you would like to see them organized.
 
You can respond to me through the wpa-list (David, I think I'm actually
receiving again, or if this topic is not of general interest, you can reach
me at the e-mail address below.
Thanks for the ideas.
Howard Davis
Writing Program Coordinator
Tunxis Community-Technical(sic) College
Farmington,
Connecticut (the land of (too many) steady habits)
06032
HMDAVIS@DELPHI.COM
=========================================================================
Date:         Sun, 1 May 1994 20:10:26 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: Computers & Writing Teleconference
In-Reply-To:  Message of Sat, 30 Apr 1994 14:53:01 -0700 from <IACDES@ASUACAD>
 
David Schwalm and others--I don't think Ron L--my chair, Ron Lunsford, to whom
I sent the post re the teleconference in the hopes that we could "attend"--has
been on the list before.  I'm wondering how surprised he'll be to find out
that he is now!!
 
Kathleen Yancey
=========================================================================
Date:         Tue, 3 May 1994 10:17:31 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Michael P Kuhne <kuhn0004@GOLD.TC.UMN.EDU>
Subject:      Re: Ways of REading
In-Reply-To:  (null)
 
I am following up on Ken Smith's question regarding Freire and an
appropriate time for students to read Pedagogy of the Oppressed.  I am
writing about Freire in my dissertation, and I comment that I didn't read
any Freire until my third year of graduate studies.  This after a B. S. at
a good normal-school-turned-state university in teaching; after 6 years of
teaching at a junior high, a junior college, and a senior high; after I
had finished most of my coursework in a good composition and rhetoric
program.  This isn't a critique of WoR as much as a reiteration of Ken's
question; when is a good time to introduce students to Freire or other
harsh critique's of American education (an institution in which our students
have invested a big chunk of their time)?  I, for one, would have liked
something earlier in my education.
=========================================================================
Date:         Tue, 3 May 1994 15:29:58 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ben Reynolds <ewt2@[128.220.2.5]>
Subject:      Re: Ways of REading
 
To keep the tally going, I read Freire as a junior at Duke in 1973.  I
remember it was tough reading in some ways (the abstractions w/ portugese
names, mostly), but the stuff about the
banking concept and dialogics was pretty easy to grasp.  I vote w/ Michael,
that the earlier you experience Freire, the better.
 
In Message  Tue, 3 May 1994 11:17:31 -0400,
   Michael P Kuhne <kuhn0004@GOLD.TC.UMN.EDU> writes:
 
>I am following up on Ken Smith's question regarding Freire and an
 
>appropriate time for students to read Pedagogy of the Oppressed.  I am
 
>writing about Freire in my dissertation, and I comment that I didn't read
 
>any Freire until my third year of graduate studies.  This after a B. S. at
>a good normal-school-turned-state university in teaching; after 6 years of
 
>teaching at a junior high, a junior college, and a senior high; after I
 
>had finished most of my coursework in a good composition and rhetoric
 
>program.  This isn't a critique of WoR as much as a reiteration of Ken's
 
>question; when is a good time to introduce students to Freire or other
 
>harsh critique's of American education (an institution in which our students
 
>have invested a big chunk of their time)?  I, for one, would have liked
 
>something earlier in my education.
Ben Reynolds                                  (410)516-0161
Coordinator, Academic Programs          FAX   (410)516-0804
Center for Talented Youth               The Johns Hopkins University
3400 N. Charles St.                     Baltimore, MD 21218  USA
=========================================================================
Date:         Tue, 3 May 1994 12:04:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: writing programs
In-Reply-To:  <199405030400.AA02113@uxa.ecn.bgu.edu>
 
On Mon, 2 May 1994, Howard Davis wrote:
 
> Our academic dean has recently proposed a college-wide reorganization plan
> (I almost said scheme.) which would divide off our developmental studies
> courses into a separate program.  It is not clear whether fycomp would
> remain with the literature department or be shifted over to developmental
> studies.  The remaining memebers of our eng. dept. (lit. folks) would some
> how be wedded into a new dept. called humanities.
>
> Does this seem bizarre only to me?
> How are writing programs configured on your campus?
> Are developmental courses in a separate college/department?
> What's the relationshiop between developmental instruction and fycomp?
> Are fycomp and advanced comp. (or whatever you call second semester writing)
> courses linked with your lit. program?
> I realize that four year institutions have trad. separated out comp. from lit-
> is this still the case?
> I especially interested in hearing from my colleagues at 2 year schools, but
> I would appreciate hearing about how your writing courses are organized, or
> how you would like to see them organized.
>
> You can respond to me through the wpa-list (David, I think I'm actually
> receiving again, or if this topic is not of general interest, you can reach
> me at the e-mail address below.
> Thanks for the ideas.
> Howard Davis
> Writing Program Coordinator
> Tunxis Community-Technical(sic) College
> Farmington,
> Connecticut (the land of (too many) steady habits)
> 06032
> HMDAVIS@DELPHI.COM
>
Yes, Howard, this sounds weird to me, too.  But right now I'm in a
university that has English in a Divison of Humanities and Social
Sciences; come June, we will "recombine" with our colleagues in Fine and
Performing Arts and Media Comm to make a Division of Liberal Arts.  Go
figure.
 
 
I don't like the arbitrary--and increasingly counter to what's going on
in comp--division of lit and comp, particularly since the Milliken plan
will give students and everyone else the idea (obviously believed by your
administration) that ANY study of writing is remedial and that working on
writing doesn't go beyond FY comp.  Yuck.
 
Deborah Holdstein
Governors State University
=========================================================================
Date:         Tue, 3 May 1994 11:47:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Ways of REading
 
The question Irv raises is not when to read Friere but when and how to
confront students with difficult reading in particular areas. Irv is right. It
erally doesn't do much good to plunge a student into texts where the special
language is meaningless or non referential for the student or where the
student simply does not have enough context to bring to bear to make any sense
of the reading.
  It is a salutary experience for English faculty to attempt to read complex
texts out of field. It gives you some sense of the frustration our students
experience when we give them stuff to read that is readily comprehensible to
us because of our special knowledge and experience but is both linguistically
and conceptually off the wall to our students.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 3 May 1994 21:11:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Ways of REading
In-Reply-To:  <01HBW9MU9TGQ0002ER@crcvms.unl.edu> from "Ken Smith" at May 2,
              94 07:36:37 am
 
>
> Irv,
>
> The story you are recalling about Freire, about his parents not forcing
> "their" conversation on him but letting him develop his literacy out of
> the things of his own life--that sounds like a story about childhood to
> me.  Somewhere along the way Freire must also have learned how to pick up
 
Yes--it was.  But, as I remember it, it was the frame for a pt that
he was making for prospective liberatory educators--that they find
coded pictures from the peasants' world and fit themselves into the
peasants' conversation in order to bring them to a critical literacy.
Of course the movement was to be dialogic--but NOT ONE WAY.  In other
words, the educator was not to bring the peasants into the "enlightened"
world.  To bring the peasants into the educators' world was only
another (in F.s interpretation--and I think I buy it) mask for
an oppressive pedagogy.  Thus, we have a teacher rather than an
educator.  Turn this, and we can say that a liberatory educator
sets out to learn about the students' worlds while the students
learn about the educator's world.  I can buy this.  But this is not
the thrust of WofR.  I think Ira Shor & Henry Giroux have a much
better take on this.  I guess I don't have to repeat their examples
as they teach _from the students'_ worlds, moving them always
toward a critical perception of their worlds.  You have a different
student pop. than I have.  I can assure you that my students
would find the reading in that text completely alienating.  I
suspect a good many firstyear students at R. would, too.  Grad
students seem to like this text to use in fyear students, but
I won't go into that.  Frankly, I get better milage out of stuff
like Jerry whatchamacallit's student as nigger.  The essay speaks
to my students (and arouses a lot of contention).  Fr. and others
in Wof Reading is not speaking to students.  They are speaking
to us--those of us in grad school or w/ our phd's.  One has
to introduce notions of audience in this discussion--as a good
rhetorician, don't you shift your discourse to fit your audience?
Oh, well.
 
To answer your other question--with good students, maybe at
senior level.  Grad level.  Where the purpose is to discuss and
write and think about ideologies, etc.-not where the purpose is
to work on students' writing.  I suspect that in a good many
classes using wof Reading, a good deal of writing instruction
is being displaced by something else.  Hmmmm, this reminds
me of an issue back in the 60's.
 
Seen from another perspective, Wof R would make a damn good
weeder.
 
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 3 May 1994 21:18:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Ways of REading
In-Reply-To:  <01HBWREMFXVY0003PK@crcvms.unl.edu> from "David E. Schwalm" at
              May 3, 94 11:47:50 am
 
Thanks, David.  My pt. exactly.  You're making it with more
judiciousness than I have been able to muster.  I think this
text makes most fyear students feel stupid--and those who
teach it (perhaps) feel smart.  And of course that was
Freire's pt about oppressive pedagogy.  I found his
inclusion in that text a study in irony--making of him
what he has railed (well, he doesn't rail) against.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 4 May 1994 08:18:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <c509379@SHOWME.MISSOURI.EDU>
Subject:      Heartland ACW has a list!
 
>Date:         Tue, 3 May 1994 13:08:20 CDT
>Reply-To: "Megabyte University (Computers & Writing)" <MBU-L@TTUVM1.TTU.EDU>
>Sender: "Megabyte University (Computers & Writing)" <MBU-L@TTUVM1.TTU.EDU>
>From: Eric Crump <@pucc.Princeton.EDU:LCERIC@MIZZOU1.BITNET>
>Subject:      Heartland ACW has a list!
>To: Multiple recipients of list MBU-L <MBU-L@TTUVM1.TTU.EDU>
>
>I'm pleased to announce that the almost-about-ready-to-be-formed
>Heartland Alliance for Computers and Writing now has a mailing
>list on which we can hatch plots and scheme schemes. For this resource
>we owe thanks to Barry Maid and Gloria Lane of the University
>of Arkansas.
>
>To subscribe, send email to mailserv@ualr.edu, and include in
>the first line: subscribe HACW-L Your Name
>
>Please forward this to appropriate lists and newsgroups, especially
>local and regional groups in the midwest. Thanks!
>
>--Eric Crump
>
>
 
--Eric Crump/University of Missouri-Learning Center, Writing Lab
  C509379@showme.missouri.edu
=========================================================================
Date:         Wed, 4 May 1994 15:35:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      test
 
Th
this is a test.
=========================================================================
Date:         Wed, 4 May 1994 22:35:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Donnalee Rubin <DRUBIN@RCNVMS.RCN.MASS.EDU>
Subject:      Writing Center Texts
 
I sent a call for help to MBU-L about texts on writing centers and was
advised to try WCENTER-L.  However, my message to that list was promptly
bounced back.  Perhaps someone on this list can help.  I've had a request
from several faculty members for texts which deal specifically with
writing centers.  Can anyone recommend texts more recent than Muriel
Harris' 1991 text?  Or any recent articles that were particularly helpful?
I'd be most grateful for any references you can provide.
 
Donnalee Rubin
Salem State College
drubin@rcnvms.rcn.mass.edu
=========================================================================
Date:         Wed, 4 May 1994 22:40:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Organization: University at Buffalo
Subject:      Re: Writing Center Texts
 
Donnalee,
 
Try _Writing Centers in Context_, edited by Joyce Kinkead and
Jeanette Harris, I believe. I don't have the book here at home,
so I'm not sure of the publisher or the date. I think it was las
year.
 
Richard Long
Writing Coordinator
Daemen College
Amherst, NY  14226
-------------------
rlong@ubvms.cc.buffalo.edu
-----------------
DrRLong@aol.com
=========================================================================
Date:         Fri, 6 May 1994 11:16:20 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         kay fowler <kfowler@ULTRIX.RAMAPO.EDU>
Subject:      Re: writing programs
 
Howard:  I am at a four year college (Ramapo College of N.J.) which has
maintained a separate Division of Basic Studies which co-locates the
writing courses (basic, developmental, College English I and College
English II) the reading courses, the ESL courses and the math
courses through College Algebra.  Those of us in writing also teach a literature course in the school which
offers the literature program and this has sometimes caused strains
because some of the literature program do not choose to recognize writing
as an appropriate service course to literature (?!).  That and the need
to maintain scholarly strengths in both composition and literature
 are the down side.  (The math faculty have been known to have similar
strains regarding their teaching in the math major in another school).
 The up side which we believe far outweighs the strains is
the strong emphasis on students we are able to place in DBS, and the ways
in which the math, writing, reading, and ESL faculty can interact and
coordinate their efforts. We have offered, for example joint
developmental writing and developmental math courses ( a very interesting
experience!) and joint developmental writing and developmental reading
courses.  Because our developmental programs are linked to our college
credit bearing courses (and most faculty teach both) we are able to keep
our developmental courses looking forward to what will really be needed
in College English I and to be aware in College English I of how new --
and sometimes fragile -- our students' writing skills are.  If you want
more details on this please e-mail me privately.  I am very interested in
hearing how other schools are organized as well.  If you compile your
responses please send me a copy.  Kay Fowler
 
On Mon, 2 May 1994, Howard Davis wrote:
 
> Our academic dean has recently proposed a college-wide reorganization plan
> (I almost said scheme.) which would divide off our developmental studies
> courses into a separate program.  It is not clear whether fycomp would
> remain with the literature department or be shifted over to developmental
> studies.  The remaining memebers of our eng. dept. (lit. folks) would some
> how be wedded into a new dept. called humanities.
>
> Does this seem bizarre only to me?
> How are writing programs configured on your campus?
> Are developmental courses in a separate college/department?
> What's the relationshiop between developmental instruction and fycomp?
> Are fycomp and advanced comp. (or whatever you call second semester writing)
> courses linked with your lit. program?
> I realize that four year institutions have trad. separated out comp. from lit--
> is this still the case?
> I especially interested in hearing from my colleagues at 2 year schools, but
> I would appreciate hearing about how your writing courses are organized, or
> how you would like to see them organized.
>
> You can respond to me through the wpa-list (David, I think I'm actually
> receiving again, or if this topic is not of general interest, you can reach
> me at the e-mail address below.
> Thanks for the ideas.
> Howard Davis
> Writing Program Coordinator
> Tunxis Community-Technical(sic) College
> Farmington,
> Connecticut (the land of (too many) steady habits)
> 06032
> HMDAVIS@DELPHI.COM
>
=========================================================================
Date:         Fri, 6 May 1994 11:19:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         kay fowler <kfowler@ULTRIX.RAMAPO.EDU>
Subject:      First year requirements for composition
 
I am collecting information at the request of our college Basic Studies
task force on how many courses (and what type) other colleges require for
their college credit bearing writing courses.  New abolitionism has been
drifting around our campus too!  I would appreciate hearing from as many
schools as possible about how much writing you require (both composition
classes and WAC requirements).  I will be happy to compile the results
and share them with the list.  Thanks for your help!  Kay Fowler
=========================================================================
Date:         Fri, 6 May 1994 08:29:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      First year requirements for composition
 
ASU and ASU West require 6 hours (2 courses) of first year comp and two
additional writing intensive courses of all graduates. There are some
exceptions and epicycles, but this is the basic requirement. A couple of
colleges independently add one more upper division writing requirement.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 6 May 1994 08:39:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: writing programs
 
The issue of breaking basic writing and/or standard first year comp off from
the English Department usually comes up only when the English Department is of
the sort that chooses--for whatever reasons--not to accept writing instruction
as a significant part of its mission and thus opts not to commit financial or
intellectual resources to the task. The same is true for Math. (insert
diatribe here)
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 6 May 1994 12:32:25 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: First year requirements for composition
 
Kay,
All Syracuse University students are required to take WRT 105, Studio 1,
during the first semester of the first year.  All students, except those in
Public Communication, take WRT 205, Studio 2, in the second semester of the
second year.  Beginning in 1995-96, all Arts and Sciences students will
take a writing-intenstive course between 105 and 205.  Writing-intensive
courses are taught in departments other than the Writing Program.  The
Writing Program here is not part of any other department.  The Director
answers to the Dean of Arts and Sciences.
 
Let me know if you need more.
 
Duane
=========================================================================
Date:         Fri, 6 May 1994 12:33:16 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: writing programs
 
>The issue of breaking basic writing and/or standard first year comp off from
>the English Department usually comes up only when the English Department is of
>the sort that chooses--for whatever reasons--not to accept writing instruction
>as a significant part of its mission and thus opts not to commit financial or
>intellectual resources to the task. The same is true for Math. (insert
>diatribe here)
>
>-- David E. Schwalm, Vice Provost for Academic Programs
>___Arizona State University West
>___4701 West Thunderbird Rd.
>___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 6 May 1994 11:36:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         ENGLRUSS@DT3.DT.UH.EDU
Subject:      Re: First year requirements for composition
 
Kay--
At the University of Houston-Downtown, we require two "regular" comp
courses; in point of fact, though, over half of our students have to
take a developmental course first.  We have a WAC requirement on the
books, but I've seen some pretty clear evidence that no one bothers
with much writing in such courses.
 
Russ Meyer
Englruss@dt3.dt.uh.edu
=========================================================================
Date:         Fri, 6 May 1994 09:57:45 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LBEASON@EWU.EDU
Subject:      Re: First year requirements for composition
 
Kay,
Presently we only require one freshman comp course, but most students
are placed in a prerequiisite comp course first (both are for
credit).
 
We are moving quickly toward also requiring at least one upper-division
WAC, perhaps two.
 
larry beason
Eastern Washington Univ
=========================================================================
Date:         Fri, 6 May 1994 10:51:09 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Mark Thompson <thompson@KOKO.CSUSTAN.EDU>
Subject:      Re: First year requirements for composition
 
>Kay,
 
Probably about half of our students take a writing workshop pre-bacc. class.
We require one first-year comp. class, one sophomore-level critical or
philosophical inquiry class (which seems very similar to a second-semster
fresh. comp class), and one-upper division writing proficiency course before
graduation.  The inquiry class may be taken in the department of philosophy
which is housed with the English deparment, and most of the writing
proficiency courses are in the disciplines.
 
(I hope this responds to you inquiry, I misplaced your message and am
resonding based on someone else's response.)
ciao fer now
thompson@koko.csustan.edu
=========================================================================
Date:         Fri, 6 May 1994 12:55:21 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      First year requirements for composition
 
Kay:
At Western Illinois University take the first writing course either semester of
their freshman year and the second required course as sophomores.  The junior
year requirement (still being phased in) is for Writing Instruction in the
Disciplines.  Departments are now designating a course or series of courses to
meet the WID requirement.
 
In addition students must take two courses which include a significant amount
of writing as part of the General Education requirement.  We also have an
"Introduction to Writing" course which is required of students who place into
it before they can enroll in the regular first year course.
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
=========================================================================
Date:         Fri, 6 May 1994 14:33:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Philip Burns <PBURNS@RCNVMS.RCN.MASS.EDU>
Subject:      Re: First year requirements for composition
 
Kay,
                At Worcester State College (4-yr col., approx. 3000
students) we require two 3-credit courses, English Comp I & II.  The
Comp I course may be waived via placement scores.  As yet we have no WAC
program.
=========================================================================
Date:         Fri, 6 May 1994 15:24:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Organization: University at Buffalo
Subject:      Re: First year requirements for composition
 
Kay,
 
At Daemen College, Amherst, New York, all students are required to take
CMP 101. A second semester course, LIT 112, is writing oriented. In
their junior year, students begin discipline specific  courses which
culminate in a senior thesis.
 
Richard (rlong@ubvms.cc.buffalo.edu) Daemen College
=========================================================================
Date:         Fri, 6 May 1994 16:01:07 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Marty Townsend <WRITMAT@MIZZOU1.BITNET>
Subject:      Re: First year requirements for composition
In-Reply-To:  Message of Fri,
              6 May 1994 11:19:21 -0400 from <kfowler@ULTRIX.RAMAPO.EDU>
 
Kay,
 
The University of Missouri-Columbia requires 3 composition courses for
all students:
   one semester of freshman composition (no word of abolition here);
   one "writing intensive" course anywhere in the university curriculum;
   one "writing intensive" course in the student's major area.
 
All are three hour courses; the first is taught by graduate TAs, the two
WI courses are taught by faculty.  Hope this helps.
 
Marty Townsend
Director, Campus Writing Program
325 GCB
University of Missouri
Columbia, MO  65211
314-882-4881 (office)    314-884-5438 (fax)
=========================================================================
Date:         Sat, 7 May 1994 05:38:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: First year requirements for composition
In-Reply-To:  <01HC0YG95E8W000ZZ3@crcvms.unl.edu> from
              "ENGLRUSS@UHDVX3.DT.UH.EDU" at May 6, 94 11:36:56 am
 
Kay:
two firstyr semesters here. One additional writing intensive
course for most disciplines.  At least the upper fifth are
exempted from the firstyr writing course but they still have
to take 6 cr. eng. plus the writing intensive.
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Sat, 7 May 1994 14:33:02 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      C&W Teleconference reminder
 
======================================================================== 64
 
         .-----------------------------------------.
         |.---------------------------------------.|
         ||        Computers and Writing:         ||
         ||                                       ||
         || Seeing the Future by Knowing Our Past ||
         ||                                       ||
         ||       A Live Satelite Broadcast       ||
         ||                                       ||
         || Thurs. 02 June 1994  11:00 - 1:00 EDT ||
         |`---------------------------------------'|
         `-----------------------------------------'
 
             Presented by Ball State University
                            -=-
           Sponsored by Houghton Mifflin Company
 
 
Just a general reminder about the teleconference and a specific
reminder about the availability of a limited number of free
downlinks.  Houghton Mifflin is generously sponsoring 20 sel-
ected sites for *free* satellite downlinks.  Community Colleges
are particularly encouraged to apply.
 
If you are interested in Houghton Mifflin's offer, please contact
Kristin Peri, c/o Houghton Mifflin Company, 222 Berkeley St.,
Boston, MA 02116-3764 or e-mail to PERI@HMCO.COM.
 
If you missed the original post about this teleconference or just
have more questions about it, please call Rebecca Rickly at
(317) 285-8386 or e-mail to 00rjrickly@bsuvc.bsu.edu
=========================================================================
Date:         Sat, 7 May 1994 21:20:59 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      CW94 program emerges
 
From the dank and gloomy basement laboratory (pronounced la-BOR-uh-tree)
of the Computers & Writing Conference crew issues forth the first
more-or-less official version of the 1994 conference program.
 
This is the short version (presenters' & speakers' names, titles,
times, and locations) but we expect it to put on weight as the
week progresses.
 
Current it's available from listserv@mizzou1. Send mail to
listserv@mizzou1.missouri.edu, leave the subject line blank, and
in the first line of the note, put: get CW94 PROGRAM
 
It will mostly like be available on the conference gopher server
early this week. That's at cwc94.missouri.edu port 70.
 
Help yerselves.
 
--Eric Crump
=========================================================================
Date:         Sun, 8 May 1994 14:52:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         kay fowler <kfowler@ULTRIX.RAMAPO.EDU>
Subject:      Re: First year requirements for composition
 
Mark:  Thank you very much for your prompt response.  The original
inquiry was about writing requirements at other schools because our
school is undergoing a review of basic studies requirements and there are
New Abolitionist scents wafting the campus speculating that eliminating
College English II would save us money etc.  I would be very interested
in hearing more about the design of your three different writing courses
and who teaches them if you have the time to write them up a bit.  I like
the idea of a sophomore level writing requirement with an emphasis on
critical inquiry.  P. S. What school are you at?  Kay
 
On Fri, 6 May 1994, Mark Thompson wrote:
 
> >Kay,
>
> Probably about half of our students take a writing workshop pre-bacc. class.
> We require one first-year comp. class, one sophomore-level critical or
> philosophical inquiry class (which seems very similar to a second-semster
> fresh. comp class), and one-upper division writing proficiency course before
> graduation.  The inquiry class may be taken in the department of philosophy
> which is housed with the English deparment, and most of the writing
> proficiency courses are in the disciplines.
>
> (I hope this responds to you inquiry, I misplaced your message and am
> resonding based on someone else's response.)
> ciao fer now
> thompson@koko.csustan.edu
>
=========================================================================
Date:         Mon, 9 May 1994 00:19:55 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         kay fowler <kfowler@ULTRIX.RAMAPO.EDU>
Subject:      FY Composition requirements & more
 
To:  WPAers:
 
A number of you have already graciously responded to my request for
information about writing requirements at various schools.  My thanks to
all who have done so.  I am still eager to hear from more colleges.  Our
Basic Studies Task Force is holding a full day meeting May 17 and the
more concrete numbers and data I can provide, the more seriously our case
to maintain a strong writing requirement at our college will be taken.  I
am particularly interested in several responses I have received which
indicate that the second writing requirement is a sophomore requirement
-- not a second semester first year requirement.  Is this a growing
trend?  Again my thanks -- and my promise to compile all the data I
receive later this month.  Kay Fowler
=========================================================================
Date:         Sun, 8 May 1994 21:45:50 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Judith Kirkpatrick <KIRKPATR@UHUNIX.BITNET>
Subject:      Re: FY Composition requirements & more
 
In the University of Hawaii system, either at a community college or at
the main campus, we have a one semester required course requirement,
English 100, plus three writing intensive courses must be taken in the
core offerings in the first two years after completing English 100.
 
Two more writing-intensive courses must be taken in Jr/Sr. years in the
students area of study.  The WI courses are, of course, cross-curricular
and overseen by a Writing Across the Curriculum co-ordinator.  The
department that teaches fycomp also offers four writing courses,
sophomore level, that are considered WI.  By the way, anyone teaching a
WI course automatically has a class enrollment cap of 20 students.
 
Judi Kirkpatrick
Kapiolani Community College
Honolulu
 
On Mon, 9 May 1994, kay fowler wrote:
 
> To:  WPAers:
>
> A number of you have already graciously responded to my request for
> information about writing requirements at various schools.  My thanks to
> all who have done so.  I am still eager to hear from more colleges.  Our
> Basic Studies Task Force is holding a full day meeting May 17 and the
> more concrete numbers and data I can provide, the more seriously our case
> to maintain a strong writing requirement at our college will be taken.  I
> am particularly interested in several responses I have received which
> indicate that the second writing requirement is a sophomore requirement
> -- not a second semester first year requirement.  Is this a growing
> trend?  Again my thanks -- and my promise to compile all the data I
> receive later this month.  Kay Fowler
>
=========================================================================
Date:         Mon, 9 May 1994 07:06:06 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Carolyn Kirkpatrick   York College - CUNY
              <kirkpatrick@YCVAX.YORK.CUNY.EDU>
Subject:      Re: Kay's request about programs
 
Kay wrote:
 
> I am particularly interested in several responses I have received which
> indicate that the second writing requirement is a sophomore requirement
> -- not a second semester first year requirement.  Is this a growing
> trend?  Again my thanks -- and my promise to compile all the data I
> receive later this month.  Kay Fowler
 
 
Kay & others:
 
I don't know if this is part of a "growing trend," but here at
York College (4-year, relatively small & urban: fewer than 150
faculty members, located in Jamaica, Queens) we found that
"voluntary" WAC efforts died away under the stress of budget
slashes.   Further, like others reporting, we have had only
a single one-semester freshman composition course --  but
fully 80% of our students take one or more (sometimes many more)
semesters in ESL and developmental writing.
 
We have recently undertaken an ambitious and more
structured program, to be developed (we hope)
over the course of the next five years:
 
1)  In adding a second required writing course, the faculty opted
for a junior-level course "linked" to the major discipline,
rather than a second freshman semester.  Our curriculum proposals
passed the Senate just two weeks ago; students will
be required to take one of three courses:
 
        Research & Writing for the Major (plain vanilla)
        Research & Writing for Science, Mathematics, and Technology
        Research & Writing for Professional Programs
 
Conversations and correspondence from folks here on WAC-L were
a *great* help in designing these courses.  Thanks to
all.
 
2)  Next year the major disciplines will be surveyed and each will
be asked to designate or design at least one "linked" course.
Note:  We might have called these "writing intensive" courses except that
the WI term has been co-opted locally for free-form efforts.  We want these
courses to be defined carefully in cooperation with a new campus-wide
Writing Liaison Committtee (organized this year & charged with
designing the new program).
 
3)  At the same time, conversations will begin aimed at
designating courses in the Core to be similarly "linked" to our
one-semester freshman English course.  We hope to see a requirement that
students take two or three of these.
 
4)  The English Department will redefine the freshman course to make it
more responsive to the needs expressed by teachers in the Core.
 
We're moving slowly in all this; funding is a big problem.
I'm especially worried about support services for students in
the upper division.  Our present Writing Lab serves
developmental/freshman level only.  So I've been grateful
again for recent WAC-L discussions prompting thoughts
about how such an upper-division resource could & should serve
students.
 
Regards,
 
Carolyn Kirkpatrick
York College/CUNY
 
kirkpatrick@ycvax.york.cuny.edu
 
PS  I'd love to hear from others with programs-in-the-making.
=========================================================================
Date:         Mon, 9 May 1994 07:23:30 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Carolyn Kirkpatrick   York College - CUNY
              <kirkpatrick@YCVAX.YORK.CUNY.EDU>
Subject:      Query about enrollments
 
WPA-folks:
 
Judi Kirkpatrick's post reminds me (I'm embarrassed) that
I am reading several lists which overlap in my mind:  As was
evident in the message just sent about design of the York College
program.  WAC-L and WPA-L are especially consistent sources of
good ideas!  (I have considered myself a WPA for only
two weeks.  It's an interesting new perspective.)
 
Also, Judi writes:
 
> By the way, anyone teaching a
> WI course automatically has a class enrollment cap of 20 students.
 
This is far from BTW!  We too think enrollment limits are important,
and fought for -- and received from our dean -- a promise of a cap
of 25.  (Unhappily, in our context, attrition will lower that
figure in the early weeks of any semester.)
 
Regards,
 
Carolyn Kirkpatrick
kirkpatrick@ycvax.york.cuny.edu
=========================================================================
Date:         Mon, 9 May 1994 09:35:21 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: FY Composition requirements & more
 
In Message Mon, 9 May 1994 00:19:55 -0400,
  kay fowler <kfowler@ULTRIX.RAMAPO.EDU> writes:
Kay,
   At Skidmore College we have a single, one semester expository writing
requirement.  Students have until the end of their sophomore year to
complete the requirement, which they can fulfil by taking the appropriate
level writing seminar or a writing intensive course in our Liberal studies
program.  During First-year orientation, we give students an essay test
which we read holistically.  Weaker students are required to take our one
semester developmental writing course before moving into the required
courses.  We currently have no upper level writing requirement but I'd like
to see us moving toward more writing in the disciplines "gateway" courses.
Skidmore is a college that suffers from the weight of too many requirements
already so while the faculty respond favorably to issues about writing, the
enthusiasm isn't here for more required courses.
 
Michael Marx
mmarx@skidmore.edu
 
 
>To:  WPAers:
>
>A number of you have already graciously responded to my request for
>information about writing requirements at various schools.  My thanks to
>all who have done so.  I am still eager to hear from more colleges.  Our
>Basic Studies Task Force is holding a full day meeting May 17 and the
>more concrete numbers and data I can provide, the more seriously our case
>to maintain a strong writing requirement at our college will be taken.  I
>am particularly interested in several responses I have received which
>indicate that the second writing requirement is a sophomore requirement
>-- not a second semester first year requirement.  Is this a growing
>trend?  Again my thanks -- and my promise to compile all the data I
>receive later this month.  Kay Fowler
=========================================================================
Date:         Mon, 9 May 1994 08:38:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: FY Composition requirements & more
 
In a survey some colleagues and I conducted on undergrad. writing programs a
year or so ago, we did notice that several schools had moved to a sophomore-
level second writing course (although the number is still quite small).  Ive
not seen any articles on this phenomenon--has anyone else?  At Utah State,
we are sold on the merits of such a system ourselves; the second course is
a "critical inquiry/research" course.  Then, students take a third writing
course, usually writing intensive in their disciplines or tech/prof course.
Everyone takes 6 hours toward the Written Communication requirement (101 and
201); three-fourths of the remaining colleges require another 3 hours at the
junior/senior levels.  Christine Hult
=========================================================================
Date:         Mon, 9 May 1994 12:12:06 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joyce Seligman <jseligma@ABACUS.BATES.EDU>
 
SUB WPA Joyce Seligman
=========================================================================
Date:         Mon, 9 May 1994 13:37:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: First year requirements for composition
 
Kay,
 
The University of Wyoming requires three writing courses:
 
a semester of FY comp, which can be taken either semester
a mid-level writing intensive class, courses for which are offered throughout
the disciplines (the English department offering quite a few)
an upper division writing intensive class, courses for which are offered
throughout the disciplines (the English dept. offers two--one for English
majors and a scientific and technical writing course)
 
Jane Nelson, Director of the Writing Center
Dept. of English
University of Wyoming
jnelson@uwyo.edu
(307) 766-2620
=========================================================================
Date:         Mon, 9 May 1994 12:44:57 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: FY Composition requirements & more
 
In public universities that have close articulation with other colleges and
universities and community colleges in the state, we have to be very careful
in establishing or altering our composition requirements so that students can
move around the system with reasonable efficiency (ASU Main has 12,000 seniors
and 6, 000 freshmen). It is a very interesting task to balance out curricular
independence and quality with ease and efficiency of transfer. I can imagine
any number of elegant lower division composition programs that could be
enacted on a university campus but that would be very difficult to institute
at a rural community college. Related to Kay's question, I would be interested
to know if other have felt constrained in their curriculm planning by the need
to preserve efficient transfer opportunities. I do not think that being
mindful of what our requirements do to other institutions (and vice versa) is
a bad thing, by the way. but it is an additional consideration.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Mon, 9 May 1994 14:47:48 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: FY Composition requirements & more
 
 I would be interested
>to know if other have felt constrained in their curriculm planning by the need
>to preserve efficient transfer opportunities. I do not think that being
>mindful of what our requirements do to other institutions (and vice versa) is
>a bad thing, by the way. but it is an additional consideration.
>
I'd be interested in hearing about this, too. When I was at UC San Diego,
we had to be sure that our courses would transfer to Berkeley, so we were
constrained from "above," so to speak (even though the structural relation
was lateral). However, the constraints were not severe. In Oregon, the
constraints operate more from "below." (And BTW, this seems to be true of
the educational cultures generally in these states.) If I remember
correctly (someone right me if I'm wrong), Portland State U. had difficulty
enforcing an upper-division writing requirement because the requirement
couldn't be met at the CC's. In my discussions with administrators here at
the U of Oregon, this issue comes up frequently. There are some things the
state board just won't let us do because of the conflict with CC's. In
general, the board and the educational culture of the state seem to favor
giving more and more of the curriculum and the authority over 4-year
degrees to the high schools and CC's, leaving less and less authority over
4-year degrees in the colleges and universities.
 
I say this because this conflict involves not only curricular planning but
also the integrity of university degrees. Last year, we tried to institute
proficiency testing of students bringing in "college high" credits, and
although legislation to this effect passed our university assembly
unanimously, the higher state authorities blocked our implementation of the
legislation. We are also experiencing increasing pressure to specify which
of our courses can be succesfully completed by high school students.
 
I agree with Schwalm if he means that none of this is *necessarily* a bad
thing. Giving the high schools and CC's more authority over the four-year
degree is good from lots of angles. However, there are numerous and
important disadvantages to this, too.
 
I would say that different segments of education have different missions
and that a certain amount of conflict is a healthy feature of an
educational system. Lively, articulate conflict shows that the different
segments take their different missions seriously. The idea of a "seamless
system" is the idea of a system in which this healthy conflict has been
suppressed. The point is to ensure that everyone is educated about these
conflicts so that the conflicts can work for us (and for students) and not
just be seen as obstacles.
 
How do others see this?
 
Jim Crosswhite  jcross@oregon.uoregon.edu
=========================================================================
Date:         Tue, 10 May 1994 00:37:13 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         kay fowler <kfowler@ULTRIX.RAMAPO.EDU>
Subject:      Re: FY Composition requirements & more
 
David, Jim and Others:  I was very interested in your suggestions about
the constraints of articulation agreements.  As a state college we have
articulation agreements with a number of community college and some
degree of interchange with the other state colleges and Rutgers in our
state system.  I hadn't really given much thought to the impact a change
in our program might have on these relationships and now you have alerted
me to this aspect!  I am most appreciative even though it means I have to
go collect another whole set of info!  (Anyone from N.J. on the net?)
 
One question that has come up that I'd be interested in learning more
about is the transferrability for credits for Writing Intensive courses
given the different definitions at different colleges of these courses.
Anyone working on this issue?  Kay Fowler
=========================================================================
Date:         Tue, 10 May 1994 09:02:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      HiEd Constraints/CCCC V45
 
RE: Jim Crosswhite's contribution:
 
I like to hear what's going on in Oregon, especially because the conflicts
there may be the future for many of us.  As more constraints are placed on
higher ed from below and above by those above and below, it may do us good
to pay attention and plan ahead with advice from Jim.
 
PS: I enjoyed the CCCC vol 45 piece on assessment by Haswell and
Wyche-Smith.  Nicely done.  Always good to see the drama of rhetorical
inquiry in action.
 
Laurence E. Musgrove
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
=========================================================================
Date:         Tue, 10 May 1994 12:18:00 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Donna Campbell <CAMPBEDM@SNYBUFVA.CS.SNYBUF.EDU>
Organization: from SUNY College at Buffalo, NY 14222
Subject:      Re: WPA-L Digest - 7 May 1994 to 8 May 1994
 
To Kay Fowler:
        Buffalo State College (about 10,000 undergraduates) has
a 3-course writing requirement.  English 099, Developmental Composition,
is taught on personal computers at the Academic Skills Center, although
099 students take the exit exam administered by the English department.
English 101 is Freshman Composition, and English 102 is Composition
and Literature, roughly speaking, although in addition to the required
research paper anything from literature to argument can be taught.
        All the courses are graded pass/fail based upon an exit exam
at the end of the semester.  Students are given a set of readings on a
set topic (civil disobedience, bilingual education, etc.) as well as
two possible questions.  They can prepare their answers and then must
write the answer to one of the questions in class.  The students write
a total of two essays, each of which is read by two graders; that is, each
student gets four "chances" to get an S on the paper.  The student must
receive two passing grades (i.e., 101 for an 099 student, 102 for a 101
student, and so forth) to pass the course.  Under this system, students
can also skip a course in the required sequence.
        There was some sentiment a few years back to save money by eliminating--
"reconfiguring" and "alternative delivery systems" were the terms used--English
102, but after protests by the English Department, that sentiment seems to
have died down.
        By the way, our course usually enroll between 1300 and 1800 students
per semester (sorry--should be "courses usually enroll") in the composition
sections--that's a lot of end-of-semester grading!
                        Hope this helps.
                                Donna Campbell
                                BUFFALO STATE COLLEGE
                                CAMPBEDM@SNYBUFVA.CS.SNYBUF.EDU
=========================================================================
Date:         Tue, 10 May 1994 09:56:01 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: FY Composition requirements & more
In-Reply-To:  <199405091948.AA25443@wiley.csusb.edu> from "David E. Schwalm" at
              May 9, 94 12:44:57 pm
 
Jim's suggestion that Portland State had trouble with enforcing an
upper-division comp requirement sounds odd to me.  In California, we
instituted (in the state university system, which is NOT the University of
California) just such a requirement (in about 1980) precisely so that we
could enforce writing standards for our own graduates; the ccs by
definition can not fulfill Upper-Division requirements.  As long as we do
not enforce that requirement differently for native and transfer
students--as long as ALL students must meet the UD requirement--we have
had no trouble at all with articulation.  But the requirement must in fact
as well as theory BE upper division.
                                        --Ed White
=========================================================================
Date:         Tue, 10 May 1994 10:33:08 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Marty Townsend <WRITMAT@MIZZOU1.BITNET>
Subject:      Re: FY Composition requirements & more
In-Reply-To:  Message of Tue,
              10 May 1994 00:37:13 -0400 from <kfowler@ULTRIX.RAMAPO.EDU>
 
RE:  transferability of writing intensive courses
 
Kay and others:  I posted a note on this topic a week or so ago.  The
University of Missouri-Columbia requires two "WI" courses: one in the
major and one anywhere else in the University curriculum.  In the eight
years MU has had the WI requirement, we've not taken any WI courses in
transfer.  Our argument has been that WI courses must be taken "in
residence" because of the differing definitions of WAC programs and
courses and the difficulty of determining whether another institution's
WI course is comparable to ours.  We've gotten virtually no resistance
to this stance, nor do we have students who approach graduation without
the requirement satisfied, thanks to widely disseminated info and good
advising.  We may get a little more pressure to rethink our policy
with the addition of our second WI requirement which just became
effective this last fall, but so far the Campus Writing Board is holding
to the "no WI transfer" line.  I AM interested in hearing others' experiences
with this issue.
 
Martha A. Townsend, Director, Campus Writing Program
University of Missouri-Columbia
325 GCB
Columbia, MO  65211        314-882-4881     314-884-5438 (fax)
=========================================================================
Date:         Tue, 10 May 1994 10:47:17 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: FY Composition requirements & more
 
ASU does not accept courses from other universities as satisfying the general
studies writing intensive course requirements--for the same reasons that Marty
suggests. However, as we have grown into the requirement, students almost
automatically complete the WI requirement in the process of completing their
majors.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Tue, 10 May 1994 10:59:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      HiEd Constraints/CCCC V45
 
The issues of curriculum planning constraints get to be very interesting at a
campus like ASU West that has only upper division and master's programs. We
have virtually no "control" over the lower division preparation of our
students because, obviously, we do not have a lower division. We rely on the
Main campus and, to a larger extent, on the community colleges for lower
division preparation. And right now, the tendency at our campus is to make
majors 100% upper division and to consider 1) instituting some sort of testing
program for writing and qualtitative analysis or 2) to establish a small upper
division package of general ed requirements, including a required writing
course (not a WI, but upper division first-year comp, so to speak). That is to
say, we are trying to compress four years into two because we do not trust the
preparation our students are receiving at feeder schools (also, some of that
preparation occurred 10-15 years ago). Now I'm not sure how much of this is
unbridled ego: no one could prepare students as well as we can. Or how much is
justified.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Tue, 10 May 1994 13:10:07 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         crowley sharon <scrowley@BLUE.WEEG.UIOWA.EDU>
Subject:      Re: HiEd Constraints/CCCC V45
In-Reply-To:  <199405101802.NAA61256@blue.weeg.uiowa.edu>
 
Gee, David, sounds like ASU West is about to invent the comp requirement
all over again--this time at the junior level!
Sharon Crowley
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: HiEd Constraints/CCCC V45
 
Yeah, Sharon. It scares me to death. I cannot make the same arguments for a
junior writing course that I might make for a first year course. What we're
trying to do is widespread WAC with a writing center to provide all levels of
supplementary instruction (from comma faults to strategic rhetorical choices).
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Tue, 10 May 1994 13:04:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: HiEd Constraints/CCCC V45
In-Reply-To:  <199405101804.AA14923@wiley.csusb.edu> from "David E. Schwalm" at
              May 10, 94 10:59:56 am
 
David, I give an entire chapter (8) to upper-division writing requirements
in the new edition of Teaching and Assessing Writing.  You might find that
of use.
 
                                        --Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      Re: HiEd Constraints/CCCC V45
 
David,
Your suggestion that ASU West may be instituting an upper div. fy comp is
worrisome.  Teaching in a community colege I understand the difficulty in
dealing with underprepared students and at the same time having little idea
of their previous coursework in high school or other colleges. We're forced to
create a variety of developmental courses to deal with this problem, but if we
all continue to require our students to repeat courses taken at other schools,
then we'll enervate our own programs and invalidate work completed at other
institutions, especially cc's.
Isn't articulation supposed to deal with this kind of issue?  Creating more
courses doesn't seem to alleviate the basic problem
 
Years ago,when I was a member of the San Diego Area Writing project, we were
able to clarify what we were all doing through an ongoing series of intensive
summmer-long workshops for writing faculty, k-12, college/university.  By the
end of the summer sessions, we had a firm notion of what we were all teaching
and how our program fit in the grand (not quite) scheme of things. BTW, at
that time, participants received stipends from their sponsoring institutions
and were encouraged to rework their writing programs.
 
Sorry for the long drei--but we face this problem everyday in cc's.
 
Howard Davis
Tunxis Community-Technical College
Farmington, CT
 
HMDAVIS@DELPHI.COM
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Date:         Wed, 11 May 1994 09:20:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: FY Composition requirements & more
In-Reply-To:  <9405101656.AA132647@badlands.NoDak.edu>
 
There's an effort in ND to better align the entire state system of higher
education, and one proposal receiving a lot of positive press from some
groups (but not universally liked) is to create a rule that anyone who has
completed general education requirements at one school is automatically
credited with having completed them at any other state institution.
There is a push in the writing program at UND to remove the second
semester writing course from the first year comp sequence, and instead to
offer it at the sophomore or junior year using any of several possible
models -- which could include courses taught within disciplines and as
upper division courses.  Naturally, this could create conflict with
community colleges, who want to encourage students to complete general ed
requirements there.  So in response to your comment, Ed, this could
easily be an example of a situation where our institutional ability to
set requirements might be limited by superseding state (system of higher ed)
interests.  I hope it doesn't come to that.
 
Joan Hawthorne
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Date:         Wed, 11 May 1994 08:05:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: FY Composition requirements & more
In-Reply-To:  <199405111427.AA11750@wiley.csusb.edu> from "Joan I Hawthorne" at
              May 11, 94 09:20:04 am
 
Joan, I think the crucial issue is to separate lower division gen ed from
(possible) Upper-Division gen ed, which must remain the prerogative of the
4-year institution.  In CA, every CC can certify with a single stamp on
the transcript that LD gen ed has been met; no quarrel there.  But we
retain the absolute right to require UD gen ed, as long as we require it
of ALL students, native and transfer.  For instance, at my university
every student must complete an UD writing course (we call it 495--I wrote
it up for the ADE Bulletin a couple of years ago); prerequisites are
completion of freshman comp and junior standing or above.  No quarrel
there either.
                                --Ed White
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Date:         Wed, 11 May 1994 09:44:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: FY Composition requirements & more
 
The University of Wyoming faced the problem of general ed requirements and
community college involvement when we instituted a new general ed program some
five years ago.  The problem is perhaps easier here because UW is the only
four-year institution in the state.  Block agreements are being developed
between the community colleges and UW--if a student graduates with a degree
from a community college, it means that certain general ed requirements have
been fulfilled.  Not included in this block is one of the three writing
courses; I'm uncertain how the math requirements are handled (students must
complete 3 math courses to graduate).  A compromise was reached on the writing
requirements.  UW dropped the second semester FY course and added two
writing-intensive classes, a mid-level one and an upper division one.  For the
community colleges this was potential disaster because they very much needed to
keep their second semester FY course.  So the compromise was that for community
college students transferring to the UW, their second semester FY course
counted as that mid-level WI course, even though technically the community
college course is a first-year course, which won't count as a mid-level course
at the university.
 
Incidentally, our English department is beginning to lobby for adding back a
second semester at the FY level at the university.  Since we won't be able to
add it back as a required writing course, there is some talk of adding a
placement process (which we haven't had in years)--the second semester course
would become the required FY course.
 
Things do circle around, don't they.
 
Jane Nelson, Director of the Writing Center
Dept. of English
University of Wyoming
jnelson@uwyo.edu
(307) 766-2620
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      ReThe Circular Nature of Innovations
In-Reply-To:  <199405111548.AA05147@wiley.csusb.edu> from "JANE NELSON" at May
              11, 94 09:44:29 am
 
Jane's comment reminds me of the development of the innovative college in
New York that gave credit for prior experience and special individual
tutorial programs--no classes at all.  The tutors, over some years,
discovered that they could be more efficient if they met their students in
groups, so they petitioned the administration for places to meet.  Thus
this innovative college wound up discovering--the classroom!
                                        --Ed White
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Date:         Wed, 11 May 1994 21:38:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@BSUVC.BSU.EDU
Subject:      Knowing the Conflicts--and Opportunities
 
In reply to Jim Crosswhite's comment on "knowing the conflicts"
inherent in state educational systems--
 
Yes, we indeed need to be familiar with how others (legislatures
and state higher ed agencies especially) view our roles and
responsibilities as university educators, especially when those
others control a good number of purse strings.  In Indiana
recently, too much conflict has resulted from the universities
and higher ed Commission feeling distrustful and resentful toward
each other.  A focal point for such a conflict often tends to be
distance education, which the state feels is a new, inexpensive
way to extend maximum benefit to taxpayers by bypassing those
inefficient, self-serving, and intellectually arrogant professors
(that's us), while institutions see DE programs as a way to build
their reputation and influence while assuring educational
standards. I spoke on this issue at CCCC's in Nashville and
described how the higher education institutions in Indiana
(including private colleges) had joined together to try to
articulate statewide policies and goals for DE.  I'll talk on
this subject again in Columbia at the Computers and Writing
Conference in ten days.  As a lead-up to the conference, and a
filling out of this thread generally, I hope others will share
what they are doing in the way of educating their colleagues and
the public about our goals as teachers and public servants in
regards to the developing DE enterprise.
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
///////////////////////////////
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Date:         Thu, 12 May 1994 00:08:18 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      test
 
This is a test.
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              "00wwnewbold@BSUVC.BSU.EDU" at May 11, 94 09:38:11 pm
 
Web, I don't mind being a public servant--lots of good company there--and
I have an open mind on distance learning.  But I don't quite see how
composition, of all things, can be taught that way, at least not without
sharply diminishing the human contact that is so central to my own
teaching.  The TV courses in "writing" that I have seen look pretty shoddy
and the one comp course I have seen taken seriously by commmunity colleges
through TV had a horrendous student/faculty ratio.  Does anyone know of a
Distance Learning version of composition that maintains quality?
                                        --Ed White
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Date:         Thu, 12 May 1994 07:38:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Ed White writes:
 
>teaching.  The TV courses in "writing" that I have seen look pretty shoddy
>and the one comp course I have seen taken seriously by commmunity colleges
>through TV had a horrendous student/faculty ratio.  Does anyone know of a
>Distance Learning version of composition that maintains quality?
 
If pedagogy is perceived only as The Talking Head Before the Class and
Distance Learning is thus conceived only as The Talking Head in a Box, then
I agree with Ed's fears.  But, of course, the formal lecture is but one
mode of teaching, one that is efficient and useful for some things, lousy
for others, including the teaching of writing.  What I think Web Newbold
rightly challenges us, as WPA's, to do is be involved in the definition of
Distance Learning--and its limitations.  If we aren't involved,
legislatures and shallow college administrators will invoke by default the
electronized Talking Head, visions of dollar savings and riffed faculty
dancing in their heads.
 
 I think e-mail and listservs and other computer mediated contacts have
great potential in the teaching of writing.  But they can't replace
everything that teacher/student and student/student physical contacts can
do, not even in a virtual world.  And the expectations that appropriate
uses of technology will save money are foolish.  Even in terms of personnel
time the university will probably need to spend more rather than less;
production, authoring and revising of software, time teaching new users,
designing active student learning experiences--all these are very labor
intensive.  (I could discourse at length on my year-long experience as the
member of a university Academic Computing Strategic Planning Committee in
which we arrived at that conclusion, even as we made some distance learning
recommendations for our campus.)
 
The Talking Head vision, even one in which students at remote sites get to
Talk Back, is well entrenched, obviously.  Because it pre-dates Distance
Learning, it will be particularly difficult for WPA's to counteract.  A
digression whose point I hope you'll see.  We have an attendance policy
across the writing program, with a lengthy explanation and justification
published in our course guide.  This time of year, the end of the term, the
parade of students to my door begins, students who have missed a nine or
twelve or 16 courses and are failing.  The all talk about the unfairness of
attendance policies, and they almost all invoke their experiences in other
departments.  One of them yesterday showed me all her syllabi.  On two of
them, both social sciences lectures, attendance was described as
"voluntary."  Notes were available.
 
If class time is so redundant or invaluable as merely to be voluntary, then
there can be no defense, really, for those folks against being replaced by
video and multimedia images more slickly produced than they might ever
achieve.  It behooves writing teachers to explain what they do and justify
the modes in which its appropriate to do it; doing so will put us in a
better position not to be coerced by reductive models of Distance Learning.
  I must admit that the idea of yet another level of advocacy thrust on the
WPA exhausts and depresses me.
 
Doug
 
Doug Hesse
Director of Writing Programs/Associate Professor
4240 English Department, Illinois State University, Normal 61790-4240
ddhesse@rs6000.cmp.ilstu.edu  (voice:  309-438-7596)
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Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@LEO.BSUVC.BSU.EDU
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Ed's comment to my initial posting raises some appropriate
warning flags.  Yes, many "off the shelf" writing "courses"
delivered completely by videotape are not comparable in
quality--measured by depth and appropriateness of personal
response to student writing by the teacher, followed by a change
in perspective and writing habits in the student--to live
classroom teaching and a workable student-teacher ratio.  At Ball
State we have been able to develop two particularly successful
distance education composition courses that, I believe, retain
"quality."  (Two teachers and I described features of our program
at the CCCC's in Nashville, but alas, the session was slotted
into the last time period on Saturday morning and not many were
able to come.)  But the pricetag is high: a well-equipped
television studio-classroom, development funding for work by the
course teacher and an educational designer, and a manageable
teacher-student ratio of about 25 or 30 to a class (the teacher
is paid extra for the overload).  The TV signal is sent out over
the state telecommunications network; students not on campus must
be present at a designated remote site with TV linkup (these
courses are taught both to an on-campus group in the studio as
well as to the remote group at a distance).  The quality of
teaching and instructional interaction has been high, attested to
by written anonymous evaluations by students.
 
The problem now is political--the state is no longer willing to
support distance education at the current expense level, and the
Commission for Higher Education is looking for ways to expand DE
offerings statewide while keeping down costs (AND preserving
quality, although that isn't a stated primary goal with them).
We know our kind of DE works, but we are as apprehensive as Ed is
about a full scale reduction of composition teaching to the taped
course mode.  Fortunately, we do have an organization that I
described in my initial posting, the Partnership for Statewide
education, that speaks for the universities and our educational
goals.  We are engaged in practical planning of how a range of DE
offerings can be set up (from non-interactive-but-cheap taped
courses to fully-interactive-but-expensive TV setups) that at
least will allow the public to choose and "vote with its feet"
about the kind of quality it wants.  We have evidence from
surveys done in the state that the public strongly supports DE
that supports students--not the old-fashioned mail exchange
variety that often leaves students and teachers hanging.  The
political challenge we face is convincing the public bodies and
the public itself that DE is worth the public's money.  It's
going to be an uphill fight, considering the generally negative
view of university faculty that many people hold, but I think we
have at least gotten off to a promising start.  I'll be talking
on this theme again at the Conference on Computers and Writing at
Columbia, MO, on Sunday, May 22, at 5:00.
 
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
///////////////////////////////
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Doug Hese raises a very understandable lament about the
additional burden of advocacy each new "challenge to education"
presents us with.  Yes, it is a burden, but one I think that can
be shared within the institution.  The first step for political
action for us in English/Comp. Departments is within the
institution--getting people together who have an interest in
developing DE and composition policy.  We are fortunate to have
had leadership from top administrators all along the way--in
fact, the Partnership for Statewide Education originated at Ball
State.  Each of us must work in our own contexts, I know, and
frequently that's not encouraging.  But when we start talking
about DE policy we may be surprised how many people are
interested and willing to get involved.
 
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
///////////////////////////////
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Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: test
 
Howard,
I got your test message.
Duane
 
dhroen@mailbox.syr.edu
 
Duane  Roen
The Writing  Program
239 H B. Crouse Hall
Syracuse University
Syracuse, NY  13244-1160
(315) 443-1083 (dept)
(315) 443-4091 (direct line)
(315) 443-1220 (fax)
 
Home:  120 Windsor Place
               Syracuse, NY  13210-3055
               (315) 476-6734
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Subject:      Adjunct Tenuousness
 
This subject probably has been discussed before on this list, but I don't
recall it recently and it's a question that was raised today in our
department meeting.  We have 14 full-time and 26 adjunct faculty.  The
biggest frustration among our adjunct faculty is that they have little or
no knowledge of how many, if any, classes they will be teaching beyond
the next semester.  For example, most know now what they will be teaching
this fall (though last minute changes still happen, some to the adjunct's
benefit, some not), but not next spring.  The best and most experienced
can usually assume a regular load, but only because that has been recent
experience; there is no semester-to-semester guarantee, let alone
year-to-year.  With fluctuations in enrollment and a load requirement for
full-timers, this has remained the modus operandi for all adjunct on our
campus (though our department by far more adjunct that other
departments).  Has anyone come up with a good solution to this problem,
one that both assuages adjunct angst, while at the same time not
threatening full-time assignments or contracts?
 
Also, related to that:  Our adjuncts do not get any sick leave; if they
have to miss a class, they don't get paid unless they can informally (and
without the administration knowing about it) find someone to fill in for
them (not easy on short notice).  Same goes for attending conferences:
if they miss class, no pay (though in those instances they usually do
arrange for a sub).  Assuming we can't move the administration at this
point to grant adjuncts sick leave, are there any solutions out there to
this problem?
 
J.L. McClure
English
Kirkwood Community College
Cedar Rapids, IA 52406
(319)398-5411, X5837
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Distance education, like high school/college dual enrollment, is GOING to
happen whether we like it or not. The important part is for faculty to take
control of it and mkae sure that the quality is as high as possible. This does
not mean adopting characteristic faculty passive/aggressive tactics: i.e.
insisting on quality standards so impossibly high (higher than those applied
to on campus classes) that DE is impossible. It does mean looking very
carefully at the distance delivery strategies available and determining how to
marshall those resources to deliver high quality instruction. Frankly, the
idea of offering comp courses via distance ed scares the bejeezus out of me.
But it scares me even more to know that it's going to be offered by distance
ed one way or another, an d, if the faculty refuse to take ownership, the
administrators will. It took me awhile to figure this out vis-a-vis dual
enrollment. Dual enrollment is not a creature of the faculty; it is a creature
of administrators who go around their full time faculty and hire high school
teachers to teach the courses. And because the faculty have refused to be
involved, the dual enrollment programs tend to be a little on the shabby side.
Faculty are the guardians of academic quality, and they need to take ownership
of all these new developments. What they shouldn't do is pretend that they
will go away.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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David,
I agree with you that faculty should seize ownership of DE programs to ensure
quality and such, but my brief contact with this at a cc in Arizona suggests
that, in the past at least, this was not possible.  The college had three
campuses linked via microwave hookup, and each classroom had two video and
audio communication. A faculty member usually had a *live* class at one campus
and could interact with the other two campuses with two closed circuit
monitors. Students could ask questions, and a campus mail system was
arragned to send tests and such back and forth.  The problem was that faculty
were never given instruction as how to use the facility.  They were literally
thrust into the room and told to conduct their classes as if they were
*regular* classroom settings.  These were not writing classes--if I recall
correctly there were social sciences and such.  In addition, faculty
received no additional compensation for dealing with three classes
simultaneously nor was there consideration for additonal prep.
Maybe these errors of our administrative forefathers have been corrected, and
I am resurrecting ancient history, but too often it seems that faculty , even
if they wish, are not able to address the problems and issues arising with
application of technology (DE, computers) in the classroom.  Instead we are
often told to make do.  How do we simultaneously address issues of quality
instruction, academic integrity and receptivity to application of new
technology without losing focus on why we're in the classroom in the first
place?
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David,
Sorry I didn't sign that last post .
Howard Davis
Writing Program Coordinator
Tunxis Community College
Farmington, CT
HMDAVIS@DELPHI.COM
=========================================================================
Date:         Thu, 12 May 1994 22:52:02 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Howard Davis <HMDAVIS@DELPHI.COM>
Subject:      writing program (reorganization), the sequel
 
Thanks to all who responded to my request for info. on the organization of
your writing programs.
I need your help.
This week the administration unveiled the newest college-wide reorganziation
plan which would actually assign our lit. faculty to a *cluster* titled
social sciences/humanities. Our developmental English and math classes, and
fy comp ( I can't believe this.)  would be joined together in another cluster
Academic Foundations (sic).
Virtually our entire Eng. dept. is against this, but we seem to be caught in
some political stuff which is too complicated and tedious to repeat.
I would appreciate hearing how your writing programs are organized, and having
any suggestions for dealing with such bizarre stuff.
Thanks.
Howard Davis
Writing Program Coordinator
Tunxis Community College
Farmington, CT
HMDAVIS@DELPHI.COM
=========================================================================
Date:         Fri, 13 May 1994 08:42:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Organization: University at Buffalo
Subject:      Re: writing program (reorganization), the sequel
 
Howard,
 
I'm not sure if I understnd what you mean by "cluster." Will the lit
faculty be paired with faculty in other disciplines to teach writing.
That is, a lit person will be paired with a history person to teach
writing history? What's wrong with that? To me, it sounds like a good
way to teach writing. No different than teaching the literary essay
in CMP 101, especially when that's done again in LIT. I'm late to this
discussion, so I don't know what your faculty teach in CMP, now, but if
it's like here at Daemen, then the kind of writing we teach, the literary
essay or the personal essay, mostly a kind of social-epistemic rhetoric,
doesn't help our students in other courses.
 
As for the second part of your reorganization. Here at Daemen the
developmental courses are housed in the Academic Resource Center but the
fy comp is housed in the English Department. I would like to see the
fy comp also moved to the ARC because it is my observation that the
faculty in the English Department, in fy comp, teach lit more than comp.
They are good teachers, but they are literature people, governed by
literary concepts, and I think writing would be better taught by
faculty with a rhetorical or composition expertise.
 
Actually, your department sounds like it is on the verge of splitting
composition from literature, is about ready to make a new composition
department. That sounds interesting and exciting to me, but I'm a
rhetoric/comp person who believes in the split.
 
Richard Long
Writing Coordinator
Daemen College
Amherst, NY  14226
--------------------------
rlong@ubvms.cc.buffalo.edu
---------------
DrRLong@aol.com
---------------
=========================================================================
Date:         Fri, 13 May 1994 09:46:11 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Marty Townsend <WRITMAT@MIZZOU1.BITNET>
Subject:      Re: Knowing the Conflicts--and Opportunities
In-Reply-To:  Message of Thu,
              12 May 1994 13:47:01 -0500 from <00wwnewbold@LEO.BSUVC.BSU.EDU>
 
Web,
 
I'm looking forward to attending your session at the Computers and Writing
Conference next week.  In particular, I'm interested in hearing--either now
on the listserv or then--more specifically how you "know that your brand of
DE 'works.'"
 
Marty Townsend, Director, Campus Writing Program
University of Missouri-Columbia
325 GCB
Columiba, MO  65211     314-882-4881     314-884-5438 (fax)
 
P.S.  Doug Hesse's comment yesterday on distance learning that "the idea of
yet another level of advocacy thrust on the WPA exhausts and depresses me"
was poignant and no doubt prophetic.
=========================================================================
Date:         Fri, 13 May 1994 11:04:24 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Adjunct Tenuousness
 
J.L. McClure raises some really serious issues, ones that go to the
very heart of movements coming out of the Wyoming Resolution.  How
do we do away with decades of unconscionable practices with regard
to adjunct faculty?
 
One of the problems seems to be that administrations tend to think of
courses in terms of dollars, while faculty tend to think in terms of
the time, energy, etc, required.  Those caught in the middle--WPAs,
Dept Chairs, for example--often have to act by the administration's
rules while feeling a lot more sympathy for the adjunct.  Lotta ulcer
material there.  There ought to be a movement to pay people based on
a fraction of a full-time salary, rather than a per-course or, if I'm
understanding McClure's message correctly, a per-class-day basis.
Thus, a department would have a baseline salary--say, starting pay for
a PhD or an MA--and pay adjuncts based on a fraction of the regular
full-time load.  So if a faculty member teaches 8 courses per year,
then one course in one term is worth 1/8 of a full-time salary (assuming
the faculty member is a 1.00 FTE).
 
Accomplishing this would be a first step in moving adjuncts into the
regular faculty, since it'd mean that the full-timer's courses would
not cost so much more than the part-timer's do.  Then, if a department
realizes that it consistently offers AT LEAST enough courses to keep
five adjunct faculty busy full-time, there's a basis for asking for
new positions AND the new positions would not mean a huge commitment
of new money.
 
The benefits question is thornier, but it may come down to describing
our own institutions graphically as robber barons taking advantage
of cheap labor.  Many businesses in the "real world"--McDonald's and
Wal-Mart are prime examples--make sure that most of their workers
work JUST BELOW the cut-off for gaining benefits.  That's a really
scurvy practice, and it's just what the colleges are doing when they
refuse benefits to an adjunct who teaches three, four, or five
courses on a per-course basis.  In fact, it's worse, since in the latter
case the teacher is actually working at or above a full-time load,
making less, and receiving no benefits, even something as elemental
as sick leave.
 
I really didn't think institutions could or would spend the money to
solve this problem, but when I came to work at Michigan I found that
we do pay adjuncts on the fractional basis, and if they are appointed
at .5--and all of our appointments in the ECB are at least that high--
then they also get full benefits, including medical coverage, retirement,
sick pay, life insurance, etc.  We haven't solved the term-by-term
problem, but we do say that if X course requires Y effort, then it
gets funded on that level, no matter who teaches it (with the obvious
exception that veteran faculty, because of raises, are paid more).
 
I don't think I've solved any of McClure's problems.  Just some thoughts
on the issues s/he raised.
 
Bill Condon
English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu or userlcbk@umichum
=========================================================================
Date:         Fri, 13 May 1994 11:50:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Adjunct Tenuousness
 
McClure's post was, in fact, pretty depressing.  Bill reminds us about the
Wyoming Resolution.  And as the time approaches for the Wyoming Conference to
start (late June), I'm wondering if it is time to stir things up again.
 
Here at Wyoming, adjuncts get put in some hard positions still, but we have
made some enormous improvements.  All adjuncts (they are now called academic
professionals) get full benefits.  All have offices and phones.  We have two
kinds of academic professional positions:  temporary and extended-term.  We
have 7 extended-terms--they can be promoted and have a stable and long-term
job future.  Temporaries are hired on a year by year basis, but once they are
hired, they know they will be hired for a year, they know their salary, and
they know the range of courses they will teach.
 
Other features of their job remain less than ideal.
 
I'm ashamed to be connected to a profession that treats hard-working teachers
so badly in so many institutions.
 
What next?  Wyoming Resolution II?
 
Jane
=========================================================================
Date:         Fri, 13 May 1994 14:24:22 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Re: Knowing the Conflicts--and Opportunities
 
 What David Schwalm said!
 I also balk a little at the way we've implicitly defined distance
 education os talking-heads-on-TV.  I'd eagerly explore the possibilities
 of teaching writing via DE if that meant using a virtual classroom.
 I'd love to teach a class that met via computer network, and I'd be
 willing to bet that the class would have features that made up for
 the lack of face-to-face meetings.  Specifically, I'd say that the
 ways students have to renegotiate their selves, their assignments, and
 the class "room" itself, and do all that in writing, is an important
 benefit of a virtual classroom that cannot be duplicated in the
 traditional classroom.
 
 So one of the things we can do by getting involved in DE, as David suggests,
 is redefine the nature of the beast away from TV ed. and toward more
 active, productive, and effective forms.
 
 Web's situation is another that strikes me as significant.  The setting he
 describes is probably effective in duplicating the experience of a
 First-Year Comp class, and the fact that it's expensive is significant:
 Money doesn't always equal quality, but if we spend less than a certain
 amount on a course, we're taking away quality.  We shouldn't allow
 that to happen, but as David points out, if we take a hands-off
 approach to DE, we'll have no way to prevent it.  This situation
 compares well to the voting issue--if you don't exercise your
 franchise, you don't have a right to complain that the wrong person
 was elected.
 
Bill Condon
English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu or userlcbk@umichum
=========================================================================
Date:         Fri, 13 May 1994 13:31:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@LEO.BSUVC.BSU.EDU
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Doug, Marty, and others--
 
In regard to the extra burden that Distance Education advocacy
portends, might I suggest that such a burden should not be borne
by the WPA alone.  Department chairs, deans, associate provosts,
assistant vice presidents all should recognize that a solid DE
program is going to be good for the institution, both in terms of
self-satisfaction and approval from outside, public bodies.  I
say "should recognize," and immediately hear justifiable
complaints that say
administrators usually don't.  Again, I can offer our effort here
in Indiana as a model for one way to raise the profile of
responsible DE (without suggesting that our way is the only way
or the best way for other states).
 
The first step, taken in
response to perceived public need, was the institution of
TV-based DE in the 1980's.
 
The next step was to invest money in
facilities and expertise to support learning at a distance.
 
The
third step was to invest in faculty development and in additional
pay--perhaps the most
significant parts of our program that others find lacking in
theirs.
 
Next, came the "backward pressure": the state bodies mandated more and cheaper DE statewide.
The state higher-ed institutions responded by founding a
Partnership for Statewide Education that sought to coordinate the
course offerings on the academic side while allowing for
articulation of all general studies courses (30
semester-hours-worth) among all state institutions.
 
Following this--and only at this later point--came more complete
cooperation WITHIN our university, especially at the middle
administrative levels--deans of colleges and some department
chairs, along with computer support personnel.  I am now working
with a more informed and sympathetic group and am not a "sole
advocate" for responsible distance ed. in writing instruction.
 
I realize that this chain of events is unique to Indiana, and, of
course, it is oversimplified.  But I think there are suggestions
here for others:  work with upper administration as much as
possible; try to make sure middle-level people are involved;
express your needs as teachers and concerns about teaching; be
aware that the administration may also be under pressure from above
to cut costs.  If you, as a WPA, are approached to undertake DE
advocacy, call for wider participation, since DE involves many
areas of an institution.  (If you as a chair are approached, talk
with your WPA and make clear to your dean that the extra work
involved in DE is specialized and merits funding for preparation
and teaching (this extra funding may be found in other budgets,
say the Extension or Continuing Education arms of a university).
If you are a dean, you should know that good teaching and good
morale are essential to success.  If you are a CEO, you should
know that all levels need to be involved in the decisions that
can lead to successful DE.)
 
I welcome a continuation of this discussion at the Computers and
Writing Conference and on-line; I can post sections of my paper
after the conference if anyone wants to see it.
 
 
///////////////////////////////
Web Newbold                   /
Director, The Writing Program /
Department of English         /
Ball State University         /
Muncie, Indiana 47306  USA    /
(317) 285-8370                /
00wwnewbold@bsuvc.bsu.edu     /
///////////////////////////////
=========================================================================
Date:         Fri, 13 May 1994 14:45:40 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Michael Marx <mmarx@SKIDMORE.EDU>
Subject:      Re: Adjunct Tenuousness
 
I share the sadness that characterizes much of the discussion on this topic
as well as rejoice in the small stories of improvement of the conditions for
part time faculty in isolated institutions throughout the country.
 
Bill Condon did a rigorous job of suggesting alternative methods of
determining salary.  However, I'd like to raise some complications.  If an
adjunct salary is merely a fraction of the course load of the full time
faculty's salary, is that to suggest that all faculty are paid for in their
classroom time?  This suggests, then, that faculty are getting exploited.
What of advising, committee service, directing theses and independent
studies, as well as some administrative work.  The adjunct problem gets
complicated--as I see it here at my little college--when adjuncts with
fairly regular, steady employment start taking on these other faculty
duties--or are invited to do so--without any compensation.  There's
exploitation for you.
 
That said, the situation here is pretty good.  We try to hire adjuncts on a
year long basis although sometimes they work 2/3s time rather than full
time.  Adjuncts have their own offices and phones, access to computer
accounts, and are eligible for most internal faculty grants and conference
reimbursements.
 
But I'd like to echo what has been said before, if an institution
continuously finds itself employing adjuncts to staff regular course
offerings, its time to start thinking the unthinkable--creating new full
time, tenure track, faculty lines.
 
Michael Steven Marx
mmarx@skidmore.edu
=========================================================================
Date:         Fri, 13 May 1994 14:52:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Adjunct Tenuousness
 
One thing that has started to help with the adjunct situation in
Composition here at U. of Wisconsin-Green Bay has been that we've persuaded
the administration to hire more and more part-time lecturers in Comp.
Admittedly, the part-time lecturers are pretty badly exploited, too:  their
salary is usually only about $1,000/year above what it would cost to hire
adjunct instructors to teach an equivalent number of courses.  But that's
precisely why the administration has approved the hirings, even at a time
when money for higher ed. is extremely tight in Wisconsin:  the hirings
don't require all that much expenditure of extra money.  At the same time,
the person hired gets the full health benefits that the tenured and
tenure-track faculty receive, as well as knowing a year in advance how many
courses s/he will be teaching each semester.  (The contracts are for just a
year at a time at first, but renewal is routine as long as job performance
is competent, and eventually the contracts extend to two years, and
eventually three years, at a time.)
 
Obviously, this isn't an ideal solution; it's a world away from the Wyoming
Resolution's standards.  But given the economic realities of our school and
the difficulty many of us have getting administrators to view Comp. as
needing the same level of financial commitment as other programs, it's a
step up.  When we've been able to hire another part-time lecturer, the
person hired has usually been somebody who has worked for us as an adjunct
instructor in the past, and the person is usually delighted to get the
health benefits, the admittedly modest extra money, and the admittedly
modest longer-term security.  Given that J.L. McClure seems to be working
at an institution where ideal solutions aren't likely to be funded, perhaps
s/he might wish, for now, to push for the
still-exploitative-but-a-little-less-so type of thing we have at here in
the frozen north.
 
Brian Sutton
Director of Composition
U of Wisconsin-Green Bay
=========================================================================
Date:         Mon, 16 May 1994 10:39:10 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@WSU.BITNET>
Subject:      Those Pesky Attendance Policies
 
In a recent posting, Doug Hesse mentions the parade of students who
appear at his doorway to protest his program's carefully-worked-out
and justified-at-length attendance policy.  Doug's point about the
bizarreness of so devaluing class time that not only is it voluntary
but the lecture notes are available from the prof is well taken, but
I've grown weary of justifying our, similar policy; students, despite
our protestations to the contrary, see mandatory attendance as no
different than it was in high school:  it's virtuous to show up (and
some think showing up should suffice!).
 
As a result, I've been suggesting to TAs and whoever else will listen
that a better policy might appeal to students' self-interest (in other
words, tying attendance to tangible advantages to them) and might also
make a connection more directly between showing up and having positive
learning experiences in class.  For instance:  have no attendance
policy, but make it clear that every day, at least one piece of writing
(a journal entry, an in-class writing or exercise, a peer response
sheet, a group activity summary; or a draft, a homework assignment,
a portfolio) will be due, and will count toward the grade in the class.
No late papers accepted, no makeups.
 
Attendance that way is tied directly to work and grades.  And while
 the idealistic part of me sighs about the grades part, I find that
students seem not to share my sense of the values inherent in group
work and collaboration, especially when it's coming in my door as
secondhand philosophy, since I'm not their instructor, I'm the
court of appeals.
 
Rich Bullock
=========================================================================
Date:         Tue, 17 May 1994 07:29:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Web, those of us not able to make the conference would really appreciate
your posting sections of your paper.  A very timely and useful discussion
for us, an many others, I'm sure.  Our governor has put up a huge chunk of
money for the DE effort in Utah--and we are all now in the position of
competing with other schools for a chunk of the pie (not a very healithy
or cooperative scenario).  US West, for example, is pitting the U's against
each other to try to secure cheeap and fast DE course development.  We're
afraid that other schools will jump in with unrealistic projections of
time and money needed for developing such courses just to gret the
industry support.  I participated in a very bizarre telephone conference
with US West folks who want to develop an English 101 course to be
"delivered" to high schools now conducting concurrent enrollment.  Their
model--the interactive video display at the Washington Holocaust Museum!
Talking Heads Deluxe!  And they want the course in place by Fall of 1994!
Yikes.  Doug's lament really touched a cord with me, too.  This is going
to be a real challenge.  Christine Hult
=========================================================================
Date:         Tue, 17 May 1994 09:07:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Those Pesky Attendance Policies
In-Reply-To:  <01HCES7CZXT60025M0@crcvms.unl.edu> from "RICH BULLOCK,
              WRIGHT STATE UNIVERSITY, DAYTON, OHIO" at May 16, 94 10:39:10 am
 
Attendance and how to "grade" essays are the two most talked
about issues w/ new TA's here--I know: I shouldn't let this
be so, but it is.
 
I don't worry at all about attendance in college being like
attendance in high school.  I interpret what I'm doing & what
my students are doing as jobs.  I'm the employer, and I don't
like no-shows.  I really need their presence in class since
nearly everything I do is based on collaborative work and quite
frequently on groups of 3.  One person not showing in the group
can screw it up.  For this reason (& for others), I ask students
to let me know if they think they're not going to make it to
class.  They can do this on email or call me at home.  I'm really
serious about this and the students know it.  I know this is
only the first step in teaching well, but it is the first
step.  I have an advantage in that I taught high school for many
years and have simply internalized that attendance mindset and
have no wish to escape it.   My TA's come from different ex-
periences, mostly lecture, w/ attendance not required in a kind
of belletristic intepretation of presence.   I would love
to explain that last phrase but can't.
irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 17 May 1994 11:15:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Whipple <whippl@BLUEJAY.CREIGHTON.EDU>
Subject:      Attendance policies
 
If there's one thing that makes my life as a WPA....well, _interesting_,
it's dealing with attendance policies--appeals from students, from
instructors, from my own sense of fair play.  Rich Bullock has a good
idea when he says to tie the grade to daily work.
        My concern is the way students see attendance.  Many students
say--at least here they do--"I'm paying 17000.00 a year for this
education--I can come or not if I want."  Re-enter the education as
bought commodity concept, which I find repulsive.
        They're not buying something--they're entering into an agreement
to learn, an agreement which takes some work on their part, too.  I had a
grade appeal a couple of years ago from a person who missed many classes
and then claimed that I should not have applied the attendance policy
because none of this person's other professors did.
 
Bob Whipple
Director of Composition         Creighton University
2500 California Plaza           Omaha, NE 68178
                                whippl@creighton.edu
=========================================================================
Date:         Mon, 16 May 1994 13:44:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Those Pesky Attendance Policies
 
Rich Bullock notes that
 
> students, despite
>our protestations to the contrary, see mandatory attendance as no
>different than it was in high school:  it's virtuous to show up (and
>some think showing up should suffice!).
>
Perhaps because it's NBA playoff time and the Bulls haven't fallen by the
wayside yet, I found myself using the following analogy with a student
today who was protesting a participation grade he'd received in a 101
class.  The student, who admitted he never said anything in discussions,
had gotten a C, "but I didn't miss a single class."  I told him to imagine
that he was in a basketball game and that, rather than running the floor,
he chose to stand at mid-court the entire time.  He scored nothing,
rebounded nothing, had no assists, and he allowed the man he was supposedly
guarding to score at will.  The only good thing might have been that he
didn't pick up any fouls.  Although he was present in the game, he probably
shouldn't expect to renegotiate his contract on the basis of his
performance.
 
It scares me when I resort to sports metaphors.
 
Doug Hesse
Director of Writing Programs/Associate Professor
4240 English Department, Illinois State University, Normal 61790-4240
ddhesse@rs6000.cmp.ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Mon, 16 May 1994 14:15:10 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: Those Pesky Attendance Policies
 
Remember when we were taught, by Murray and others, that the required book
review, begun in grade school and extending to graduate programs with the thesis
review-of-literature chapter, has caused much of the difficulty in writing
instruction?  To have to write a book review in connection to reading a book
not only caused kids to hate to read, it caused them to hate to write.  Writing
as punishment.
 
Much as I like Rich B.'s suggestion to tie writing to attendance (I've done it
myself many a time), I have come to realize that that is writing as punishment,
too.  It won't necessarily help improve writing.  Or improve attitudes towards
writing.  It is writing as punishment (if you miss this piece of writing, you
will be punished with a 0 for the day).
 
My solution to the pesky attendance problem?  To not tie grades to individual
pieces of writing or to individual days of attendance, but to the overall
impression that a class member leaves.  I suggest to students that their
performance throughout a semester does in fact leave an impression, that it
begins to look like something over the course of 10 or 15 weeks, that some
students show themselves as committed learners and some do not, etc.  Daily
attendance is one way of showing this, but not the only way.  There may be good
reasons preventing attendance; a committed student will figure out how to
replace the lack of attendance with other things.
 
For the students who like to add up columns of numbers and divide to figure
averages, my policy is troublesome.  But I want to resist that view of
education, anyway.
 
Jane.
=========================================================================
Date:         Mon, 16 May 1994 17:28:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Robert J. Connors" <R_CONNORS@UNHH.UNH.EDU>
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Although I have brayed as loudly against Talking Head Ed as anyone,
I can't help observing that writing itself is and has always been--
as Plato observed with distaste--Distance Education.  I may myself
love the Leaping Spark that only takes place when there are F2F
opportunities in teaching, but there are very few critiques I've
leveled at distance ed that couldn't, with a word change or two,
be leveled at the idea of learning by reading books.
 
Bob C.
=========================================================================
Date:         Mon, 16 May 1994 18:11:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Dennis Baron <baron@UX1.CSO.UIUC.EDU>
Subject:      Re: Those Pesky Attendance Policies
In-Reply-To:  <199405161657.AA24089@ux1.cso.uiuc.edu> from "RICH BULLOCK,
              WRIGHT STATE UNIVERSITY, DAYTON,              OHIO" at May 16,
              94 10:38:56 am
 
> In a recent posting, Doug Hesse mentions the parade of students who
> appear at his doorway to protest his program's carefully-worked-out
 
Iwas absent yesterday.  Did we do anything?
 
--
 
debaron@uiuc.edu               (\                   217-333-2392
                               \'\             fax: 217-333-4321
Dennis Baron                    \'\           __________
Department of English           / '|         ()_________)
Univ. of Illinois               \ '/          \ ~~~~~~~~ \
608 S. Wright St.                 \             \ ~~~~~~   \
Urbana IL 61801                   ==).            \__________\
                                 (__)             ()__________)
=========================================================================
Date:         Tue, 17 May 1994 11:56:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Job description
 
                         SEARCH EXTENDED
 
                ANNOUNCEMENT OF POSITION OPENING
 
                DIRECTOR OF DEVE
LOPMENTAL STUDIES
 
              (12 month, non-tenure track position
                - CCP 21 - Educational Assistant)
 
An
ticipated Starting Date:  July 1, 1994
 
Minimum Qualifications:
 
    Master's degree in developmental reading, writing, or m
ath or
    a related field and 4 years of professional experience at a
    college level in remedial, developmental, or adult
education,
    including 2 years of supervisory experience.  A demonstrated
    knowledge of current practice and technology i
nnovations in
    Developmental Education is desirable and a demonstrated
    understanding of the community-technical college
 and its
    diverse student population is essential.
 
Equivalencies:
 
    Applicants who do not meet the minimum qualifica
tions as
    stated are encouraged to put in writing precisely how their
    background and experience have prepared them for
the
    responsibilities of this position and by providing
    appropriate references.
 
Responsibilities:
 
    Reporting t
o the Academic Dean, the Director will provide
    leadership of a new comprehensive Developmental Skills
    Division, includ
ing student testing and placement; course and
    curriculum development; selection, supervision, and
    evaluation of facult
y; coordination of the operation of the
    Learning Center to meet the student needs for academic and
    remedial assistance
; administration of the Developmental
    Studies Program budget; and related administrative matters.
 
Minimum Salary:
 
 
 $48,864 approximate annual, plus medical insurance,
    retirement, and related fringe benefits.
 
To Apply:
 
    Send lett
er of intent, resume, and three references to:
 
    Dean Robert A. Verna
    Norwalk Community-Technical College
    188 Ric
hards Avenue
    Norwalk, CT 06854
Application Deadline:  June 10, 1994.
 
This is a grant-funded position through the Perkin
s Vocational
Education Basic Grant.  Position continuance is dependent upon
expected renewal of grant funding.
 
NCTC is an A
ffirmative Action/EEO employer and protected group
members are encouraged to apply.
 
 
=========================================================================
Date:         Tue, 17 May 1994 21:39:32 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK, WRIGHT STATE UNIVERSITY, DAYTON,
              OHIO" <RBULLOCK@WSU.BITNET>
Subject:      Re: Those Pesky Attendance Policies
 
But Doug, it's a great metaphor.  Except for the implicit rooting
for the Bulls, denoting a serious character flaw.
Rich Bullock
=========================================================================
Date:         Wed, 18 May 1994 07:28:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Those Pesky Attendance Policies
 
>
>I was absent yesterday.  Did we do anything?
>
Ooo Dennis, you're nasty!
 
Doug Hesse
=========================================================================
Date:         Wed, 18 May 1994 09:13:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      writing prompt 4 placement
 
Cc: TRIVERS, WEVERETT, CSMITH, BLHART, SHERMANN
 
WPAers,
 
Here at the University of Southern Indiana (an open-admissions university
with about 7000 students), we are in the process of revising our placement
procedures from a Prentice-Hall grammar and usage exam to a two hour
rhet/comp placement exam (RCPE).  We want students to read a short
selection about the value of reading and writing as problem-solving
activities (what we might call "rhetoric") and ask them to compose a
self-evaluation of their histories as reader and writers.  In other words,
we want the rhetorical occasion to be as "real" as possible by admitting
the nature and purpose of the situation, and we want students to both
assert and demonstrate their abilities.
 
Questions:
1. Has anyone else used a similar approach to placement?
2. In what ways do you think this kind of placement might be problematic?
3. Any suggestions for reading selections and prompts?
 
 
 
Laurence E. Musgrove
Director of Composition
Department of English
lemusgro.ucs@smtp.usi.edu
=========================================================================
Date:         Wed, 18 May 1994 09:39:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: Those Pesky Attendance Policies
 
As WPA I counsel my instructors to set their attendance policy as follows:
"More than 3
unexcused absences _may_ affect your grade."  (They can include lateness or
make a separate
policy for that.)  This allows instructors the freedom to adjust for
effort, impression, goodwill,
and whatever.  So a student may be absent more than 3 times but still earn
credit for participation
if the instructor feels it is warranted.
 
I also advise instructors that, whatever system they finally settle on to
calculate grades, they
build in a "fudge factor."  My own grade system for any course always adds
up to 110%, that
extra 10% being used as a fudge factor.  For you non-scientists, the fudge
factor is a lab gimmick--
the number you multiply your answer by to get the right answer.  My ff is
the number I multiply
their actual grade by to get them the grade they deserve.  One caveat: the
extra 10% is always
used to reward, not punish--I never use it to lower a grade.
 
My most vituperative grade complaint was from a parent who teaches in our
Music School.  His
daughter's grade was low because she never came to class.  The TA was a
re-tread from Music,
someone that papa claimed to despise ("He couldn't get a real job, so he's
working for you!").  And
papa reminded me that the Music School had no attendance requirements.
I'll take dealing
with the Athletic Association any day over this guy.  I back the TA and the
grade stood.
 
Dennis
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 18 May 1994 09:39:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: Those Pesky Attendance Policies
 
>>
>>I was absent yesterday.  Did we do anything?
>>
>Ooo Dennis, you're nasty!
>
>Doug Hesse
 
Actually, Doug, when students ask me this I always follow with, "No, it was
business as usual."  But they still don't get it.
 
Dennis
---
Dennis Baron                                             debaron@uiuc.edu
 
Department of English                                   217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street
Urbana, Illinois 61801
=========================================================================
Date:         Wed, 18 May 1994 10:29:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: writing prompt 4 placement
 
Laurence -- I have reservations about having students read a prompt and
write a paper on the writing process.  It's the sort of thing that would
strike them, and strikes me, as "English department-ish" and is sort of
a turnoff.  The concept is valuable, but I would rather have them read
something factual and sort of academic, like a general level discussion of
chemistry (An article by Richard Selzer, for instance), and then have the
paper be a summary of and response to the reading.  This would strike
the students as more practical, and you are likely to get less Engfish.
Ron Shook
=========================================================================
Date:         Wed, 18 May 1994 20:22:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing prompt 4 placement
In-Reply-To:  <199405181822.AA26751@wiley.csusb.edu> from "LEMUSGRO" at May 18,
              94 09:13:00 am
 
Laurence, I always get nervous when people talk about the test question
without referring to the test criteria: what are you trying to find out?
Some colleges I have worked with use something as simple as understanding
sentence boundaries and predication for placement.  I suspect that is true
in fact in many more cases.  But other colleges are looking for such
different matters as reading comprehension at a certain level, or
paragraph coherence, or ability to analyze a passage.  The key issue is to
find out what is necessary AT ENTRANCE for students to succeed (if you
teach paragraph development it is not an ability to test for placement).
        My point is that I can't respond to your query about your
placement test until I know what it is designed to find out.  Then we can
talk about the question.
                                        --Ed White
=========================================================================
Date:         Thu, 19 May 1994 11:37:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Cc: TRIVERS, WEVERETT, CSMITH, SHERMANN, BLHART
 
Ed,
 
You say that you can't respond to my query about our placement test until
you know what it is designed to find out.  I suppose it is also possible to
say that it also depends upon our general philosophy of teaching rhetoric
and composition here; that is, as you suggest, it depends upon what is
necessary for entrance into our regular rhet/comp program.  What we really
would like to test is motivation, attitude, rhetorical sensitivity and
experience.  But perhaps all we can hope for is rhetorical sensitivity and
experience. (To what degree can we infer that those who have more
experience as readers and writers are more motivated and have the right
attitudes for learning?)  Maybe they're the same things, maybe not.  We
think that students are fairly savvy rhetorically, but most haven't yet
connected that savvy to the activities of reading and writing.  It may be
that they haven't had the opportunities to make this connection.  It may be
that they've refused them.  We also know that some students need more time
1) to develop the connection between that rhetorical savvy and the complex
activities of reading and writing than others and 2) be persuaded to the
right attitudes.  So, we're looking for a way to ask students to read about
the connection between reading, writing, and learning and to write about
and demonstrate their experience in those activities so we can make a
range-finding kind of judgment about how much time we think they will need.
 It may be that this is all too complex and we obviously haven't thought
this all the way through yet.  But that's why we're talking to wpa-l.
=========================================================================
Date:         Thu, 19 May 1994 12:02:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Ron,
 
You say that the concept is valuable but that it is English department-ish?
 What part of the concept do you think is valuable and not Engfishish?
Also isn't it possible that we could have them read something factual and
sort of academic, like a general discussion of reading and writing as
learning and then have the paper be a summary of and response to that
reading?  What's the difference between reading and writing about chemistry
and reading and writing about reading and writing?  Why not have them
reading and write about what we are asking them to read and write about?
 
Laurence
=========================================================================
Date:         Thu, 19 May 1994 15:16:38 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <USERLCBK@UMICHUM.BITNET>
Subject:      Re: writing prompt 4 placeme
 
Laurence asks,
What's the difference between reading and writing about chemistry
 and reading and writing about reading and writing?
 
Lots.  Ask a chemistry prof.  Better yet, show the chemistry prof a piece
of writing you would value highly in an English class and ask her/him
whether s/he would like to get something like that in a chem class.
Be prepared to ask "Why not?"
 
I have to chime in with Ed White here--what matters, first, before you
design the prompt or the testing situation, is what you are trying to
find out about the writers you plan to test.  I'm assuming you want
to place them in a sequence of courses, each of which has a different
starting point.  So what are those starting points, and what kinds of
competence do you expect of students starting at those points?  Once
you have those answers, you know what you're looking for on the test,
and you can proceed to design a test that will give you those answers.
 
Bill Condon
English Composition Board
1025 Angell Hall
University of Michigan
Ann Arbor, MI 48109
Bill_Condon@um.cc.umich.edu or userlcbk@umichum
=========================================================================
Date:         Thu, 19 May 1994 16:09:14 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@LEO.BSUVC.BSU.EDU
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Chris--I'd be happy to share what we're doing in Indiana and at Ball
State regarding Distance Education.  When I get back from Computers
and Writing I'll send you a copy of my paper.  If others want to see it,
and Writing I'll send you a copy of my paper.  If others want to see it,
=========================================================================
Date:         Thu, 19 May 1994 16:17:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         00wwnewbold@LEO.BSUVC.BSU.EDU
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Chris--I'd be happy to send you a copy of my paper after I get
back from CCW next week.  Anyone else interested in how we are
approaching Distance Education statewide in Indiana should send
me an e-request.
 
Pitting Universities against each other is an insidious practice
that we must avoid falling victim to.  Is there any chance that a
leader among state institutions could emerge to pull all of you
in Utah together to consider DE policy in a unified way?  Such a
move would begin to discourage "sharks" who prey on
"stragglers"...
 
(Sorry for the botched message--hit the wrong key...)
 
Web Newbold
BAll State
=========================================================================
Date:         Thu, 19 May 1994 18:39:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "K. D. McGuire" <MCGUIRE@BINAH.CC.BRANDEIS.EDU>
 
WPA-L NOMAIL
=========================================================================
Date:         Thu, 19 May 1994 16:22:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <199405192228.AA20233@wiley.csusb.edu> from "LEMUSGRO" at May 19,
              94 11:37:00 am
 
Laurence, whew, you are really asking a lot of an impromptu writing test.
I hate to be picky, but "rhetorical sensitivity" can mean so many
different kinds of reading and writing abilities that I still don't know
what you are looking for.  Sensitivity to metaphor?  Awareness of tone
shifts? Ability to address several different audiences at once? Ability to
write an explication of a Donne sonnet? Or just ability to address a
competent letter to a newspaper editor? What is the difference between the
rhetorical sensitivity you require at entrance to comp and what you expect
at exit?
        And "experience" is also a tough one.  Does street experience
count?  Or do you mean traditional canon experience?  I remember one
student at Wellesley, where I taught ages ago, who had read, she said, all
of Dostoevski.  Really, I said, what did you like best about his books?
She smiled a beauty queen smile and said, The characters are nice.  (!)
The GRE multiple-choice test examines a kind of reading experience; is
that the kind of thing you mean?  Or experience writing essays for English
teachers of a certain kind?
        I suspect you really will need to moderate and clarify these goals
before an impromptu test can give you useful information.
                                        --Ed White
=========================================================================
Date:         Thu, 19 May 1994 18:17:30 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: writing prompt 4 placeme
 
If I remember right, the original question here was if anyone of us could
recommend a piece of reading that might work as a prompt.  The right piece of
reading, or the right prompt, might prevent the problem of Engfish.  I think I
am favoring a reading/writing connection or prompt over some other kinds of
placement essay prompts--like the ones we used to do here (Univ. of Wyoming)
before we dumped placement altogether.  We used to ask questions like "write
about your worst teacher," or "write about an experience that changed you."
 
How about the passage from Richard Wright in which he describes what he had to
do to get a library card, and how he then used the library?
 
Or the passage from Maxine Hong Kingston in which she describes her testing
experiences in kindergarten--she flunked the IQ test and went totally silent in
school for a long time.
 
I also realize that I may have forgotten how this thread got started.
 
Jane
=========================================================================
Date:         Fri, 20 May 1994 07:54:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: Knowing the Conflicts--and Opportunities
 
Web, we think that USU is in the position to provide leadership in DE:
particularly because as the land grant U. we have historically had an
outreach mission--we alsohave the people and the equipment, including a
Dean or Learning Resources, to oversee the whole thing.  I'll look forward
to getting your paper; I trust CW will be as stimulating as ever--wish I
could be there.   C Hult
=========================================================================
Date:         Fri, 20 May 1994 09:14:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Cc: TRIVERS, CSMITH, SHERMANN, WEVERETT, BLHART
 
Bill,
 
I don't see how your reference to the way a chemistry professor might value
what I might value fits.  I was trying to find out the distinction between
asking students, as Ron suggested, to read and write about factual and
academic writing about chemistry and asking students to read and write
about factual and academic writing about reading and writing as learning
activities.
 
As for the differences between the range of courses and how they might be
different: I want to question the assumption that what we ask them to do in
a one or two course "developmental" sequence and Freshman Comp is really
all that different.  (I guess I also want to question Ed's assumption that
we have to figure out what our writing courses are before we can figure out
what we want to test.  Isn't it also important to know what we can test and
what we can't before we figure out how to design our courses?  Perhaps it's
not an either/or kind of thing.)
 
As for course distinctions, isn't it possible to ask students to do the
same things in all three classes but ask those in the first course to do a
little less heavy rhetorical and compositional lifting, those in the second
a bit more, and in the third the lifting we would expect a freshman to do.
Now I know that there are those among us who would say that they all should
being doing the same heavy lifting with Ways of Reading or some such
volume.  I guess this is leading me (as I ponder) to think that reading
skills are the foundation for all of this.  Does anyone use a test of
reading ability to contribute to their placement of writing students?
=========================================================================
Date:         Fri, 20 May 1994 10:56:08 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: writing prompt 4 placeme
 
One of the problems with choosing a reading on which to base a writing prompt
has to do with students' differing prior knowledge of the topic. Prior
knowledge has significant effects on reading comprehension, and comfort with
the lexicon of the topic has a significant effect on writing. Thus, if you're
not careful, you wind up with a test that measures prior knowledge more than
anything else. Thus we get two kinds of prompts: "the favorite high school
teacher" prompt that assumes that all writers have equal experience (and that
all writers are 18) or the prompt based on a piece of writing about medieval
Chinese history, something most entering students know nothing about. And all
this before we get to the issue of what we are testing for.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 20 May 1994 21:53:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <no.id> from "Edward White" at May 19, 94 04:22:11 pm
 
this thread on placement is timely; I'm about to put together a workshop
for instructors on assessment as the u. switches from last-minute
orientation to summer orientation, giving us plenty o'time to conduct
our placement exercise . . . I'm happy with our prompt/instrument; my
question has to do with how, if one had only one major point to make
about assessment & placement theories/practices, one would structure
such a workshop.  My intuition, local as it is, is that I need to
convince our TA and PTF instructors that ONE prompt as a measure is
useful, viable, and reliable . . . any thoughts, experiences, polemics?
Kathleen Kelly   kakelly@lynx.neu.edu
=========================================================================
Date:         Sat, 21 May 1994 09:07:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Thanks, Jane, for the references on Wright and Kingston.  They're the kinds
of readings we had in mind.
=========================================================================
Date:         Sat, 21 May 1994 09:16:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Cc: TRIVERS, WEVERETT, CSMITH, SHERMANN, BLHART
 
David,
You say that one of the problems with choosing a reading on which to base a
writing prompt has to do with students' differing prior knowledge of the
topic.  Do you think it possible to choose a reading on reading and writing
as learning activities and the right prompt that would limit the problem
you refer to AND help us determine students' abilities as readers, writers,
and learners?  As for "what we're testing for", doesn't it also have to do
with "what we CAN test for"?
=========================================================================
Date:         Sat, 21 May 1994 09:33:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Cc: TRIVERS, WEVERETT, CSMITH, SHERMANN, BLHART
 
Ed,
 You say you suspect that we will need to moderate and clarify our goals
before an impromptu test can give us useful information.  I agree.  Who
wouldn't?  But that's why I've been posting messages here.  I'm asking for
someone to tell me what experience they've had in using readings on reading
and writing as learning in their placement exams.  I'm also asking if
anyone has asked students to write about their reading and writing
experiences on placement exams.  I guess I'm wondering why we can't be more
direct with incoming students and ask them to be self-evaluators of their
own reading and writing--to both assert and demonstrate these abilities in
response to a reading on reading and writing.  At this point, I guess, I'm
not as concerned about the issue of placement or where to put students as
about whether anyone has tried this.
 
Laurence E. Musgrove
=========================================================================
Date:         Sat, 21 May 1994 09:37:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: writing prompt 4 placeme
 
Laurence Musgrove writes:
 
  I'm asking for
>someone to tell me what experience they've had in using readings on reading
>and writing as learning in their placement exams.  I'm also asking if
>anyone has asked students to write about their reading and writing
>experiences on placement exams. .
>
 
Laurence, for several years we've had students write responses to passages
as part of their placement and as part of a junior level competency
requirement. Some of our experience might be directly relevant to you.  We
give students choices of five brief passages, each representing an issue or
knowledge domain in each of the five colleges of the university, chosen and
edited by an examination board.  The passages are not quite like the ones
you describe, then.
 
However, there is a second part of the exam, in which we have students do
three additional writing tasks:
 
1.  Discuss ways you would plan to expand, rearrange, or shorten your essay
if you had more time.
 
2.  Suppose you could ask someone for revision advice.  Suggest two
questions you might ask the person to keep in mind while reading your
essay.
 
3.  Comment on the topic we provided.  If you could change this topic in
some way, what changes would you suggest?  If you had been able to choose
your own topic, what other topic might you have chosen?
 
These questions get at some of the sensibilities your proposed exam seems
to anticipate.  With the earlier part of our exam allowing students to
write about passages from disciplinary traditions across the university,
we've tried to avoid a too "Englished" bias.
 
My colleague Maurice Scharton has done a fair amount of research on both
the placement and competency exams, and either he or Janice Neuleib could
comment more fully on strengths and weaknesses.  They could also give
information about how well the exams predict success in our writing courses
and in the university, and they could explain how the second portion of the
exam is scored.   Maurice's address is scharton@rs6000.cmp.ilstu.edu.
Jan's address is neuleib@rs6000.cmp.ilstu.edu.
 
I hope this helps.
 
Doug Hesse
Director of Writing Programs/Associate Professor
4240 English Department, Illinois State University, Normal 61790-4240
ddhesse@rs6000.cmp.ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sat, 21 May 1994 09:10:56 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <199405210344.AA08522@wiley.csusb.edu> from "Kathleen Kelly" at
              May 20, 94 09:53:21 pm
 
Kathleen, I have an article coming out in CCC (when? November? January?)
on the exact topic you ask about; my title at the moment is "An Apologia
for the Timed Impromptu Essay Test," and it sets out the strengths and
weaknesses of the test, particularly in relation to portfolios.  Maybe a
note to Joe Harris would get you a proof copy or help speed up publication.
                                        --Ed White
=========================================================================
Date:         Sat, 21 May 1994 13:58:40 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ken Smith <kensmith@GANDALF.RUTGERS.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  Your message of Sat, 21 May 1994 09:33:00 LCL
 
Our placement essays are usually about interpretation.  We usually give
students a passage of at least 500 words in which someone talks about how
interpretation works, offers some metaphors or terms that help explain it,
and then we ask students to write about the ways thunderstanding of
interpretation described in the passage does or does not match their
experience as interpreters, whether of texts or of experiences.  The
questions usually ask students to use some of the language of the reading,
and part of our judgment is based on how much they are able to dothat.
We have used passages from Renato Rosaldo, Walker Percy, David Bartholomae,
and even Foucault in the honors sequence.  In a sense everyone can answer
these essay questions because everyone is an interpreter, but in another
sense they really do separate students into groups based on the ability
of students to be self-conscious about the process of interpretation.
 
Ken Smith
 
PS.  "thunderstanding," above, should be "the understanding"..., though
I kind of like the typo.
=========================================================================
Date:         Sat, 21 May 1994 19:16:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Schwalm <26@EF.CWC94.MISSOURI.EDU>
Subject:      Re: writing prompt 4 placeme
 
I am sending this reply through the Electronic Forum  of the on-line
version of the Computers and Writing conference that started today in
Columbia, Missouri. I'm in Phoenix, the conference is in Columbia.  Nifty.
WPA-L has been imported into the Electronic Forum for the duration of the
conference, and anyone who is attending the conference will be able to
read and write on wpa-l.  I certainly want to welcome  the C&W conferees,
both f2f and online, to our current discussion.
 
I don't really have a problem with students writing about writing, either
as a placement prompt or as a paper topic--except that students will
probably view it as "so predictable" or so English teacherly, as someone
has already suggested.  Most of the experience students have with reading
and writing has been in their English classes, and they have been reading
literature and writing about it until they could scream; and often the
only deviation from writing about literature has been writing about
writing. I think it's a nice idea to signal to students up front that at
least some English teachers see writing in a broader context. That's the
main reason I would avoid an English teacherly prompt.  I would pull my
reading from everyday discourse--the newspaper, Newsweek, Rolling Stone,
or whatever.  I would avoid literary essays and literary essayists.
 
Writing about writing (meta-discourse?) is actually rather hard to do.
Students don't generally have the vocabulary for talking about writing,
and they are simply not going to pick up that vocabulary and be able to
use it from studying the reading.  That's hard for US to do, and we are
pretty sophisticated linguistically. Testing people usually recommend that
we field test writing prompts, tinkering with them until a sample test
group gives us something like the response we should expect.  They reason
for this, of course, is that it is very difficult to determine a priori
how hard or easy or how clearly phrased a prompt may be.  There are a lot
of variables, and we don't know what most of them are.  It's like
fishing. We don;t really know much about what fish like to eat, so we
keep trying stuff until we find something that fish bite on.
=========================================================================
Date:         Sat, 21 May 1994 23:03:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Peter Taylor <PTAYLOR@BINAH.CC.BRANDEIS.EDU>
Subject:      Re: writing prompt 4 placeme
 
no mail
=========================================================================
Date:         Sat, 21 May 1994 21:57:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: writing prompt 4 placeme
 
> ... it is very difficult to determine a priori
>how hard or easy or how clearly phrased a prompt may be.  There are a lot
>of variables, and we don't know what most of them are.  It's like
>fishing. We don;t really know much about what fish like to eat, so we
>keep trying stuff until we find something that fish bite on.
 
 But David, the problem is much more serious. We don't know whether what
fish "bite on" is what they eat. There's some good evidence that fish also
strike at lures and bait to defend their "territory" (e.g. their spot out
of the current). In any case, it is certain that they often strike at
things which in no way resemble food.
                              Jim Crosswhite   jcross@oregon.uoregon.edu
=========================================================================
Date:         Sun, 22 May 1994 11:53:10 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      A Question about WPA and Tenure Review
In-Reply-To:  <no.id>; from "Christine Hult" at May 20, 94 7:54 am
 
Hi.  I have heard that one can get an outside tenure review from WPA?  Do any
of you know if this is true and, if so, whom to contact?
 
Elizabeth Hodges
ehodges@hibbs.vcu.edu
=========================================================================
Date:         Sun, 22 May 1994 16:24:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Schwalm <26@EF.CWC94.MISSOURI.EDU>
Subject:      Re: writing prompt 4 placeme
 
You got it, Jim. When a field tested prompt "works," we only know THAT it
works but we don't really know exactly WHY.  If we knew why, we wouldn't
have to be quite so dependent on field testing. To carry out the fishing
analogy, fish seem to bite on a lot of stuff that isn't found "in nature."
I never cease to be amazed at fishing lures. Yours, from EF....
=========================================================================
Date:         Sun, 22 May 1994 16:35:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Schwalm <26@EF.CWC94.MISSOURI.EDU>
Subject:      Re: A Question about WPA and Tenure Review
 
Elizabeth, your request is not clear.  1) Are you looking for an outside
person to write a review of your work for a tenure decision?  2) Are you
refering to WPA the discussion list or WPA the organization?  Let me
answer the loosest version of the question.  THere are people on this list
who could and probably would serve as an outside evaluator for you. But I
don't know what the procedures are at your school for identifying outside
evaluators.  Are you supposed to find them yourself, or are you supposed
to suggest some names of people for your chair or personnel committee to
choose from?  You'll need to follow those procedures very carefully.  I
don't know that WPA (the organization) does the sort of thing you suggest.
The organization is working on some standards for evaluating WPAs
(Portland Resolution), and the organization does contract to do formal
outside evaluations of programs.  But I don't know of any service for
individuals. Rest assured that there are lots of people reading who will
be glad to help you prepare materials for your review.  But there's
nothing formal that I know of.  Yours, from EF.......
=========================================================================
Date:         Mon, 23 May 1994 08:16:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 placeme
 
Thanks, Doug, for the response and the contacts.
 
Laurence
=========================================================================
Date:         Mon, 23 May 1994 10:39:56 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Elizabeth S. Hodges" <ehodges@HIBBS.VCU.EDU>
Subject:      Re: A Question about WPA and Tenure Review
In-Reply-To:  <no.id>; from "David Schwalm" at May 22, 94 4:35 pm
 
Thank you.
=========================================================================
Date:         Mon, 23 May 1994 08:36:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: A Question about WPA and Tenure Review
In-Reply-To:  <199405221601.AA15809@wiley.csusb.edu> from "Elizabeth S. Hodges"
              at May 22, 94 11:53:10 am
 
Elizabeth, David is right about the distinctions he draws.  I think the
confusion has developed in part because of the consultant/evaluator
service for writing PROGRAMS (which WPA the organization provides, write
Ben McClelland at Ole Miss) and the informal fact that officers of WPA
(again the organization not the maillist) routinely are asked to serve as
outside reviewers for tenure decisions.  The profession has no formal
procedure for tenure reviews, though the Portland resolution (which was
publised a while ago in WPA the JOURNAL) does set out some criteria.
Maybe that is just as well.  Meanwhile, are there any takers for WPA, the
movie, or WPA, the barbecue sauce?
                                        --Ed White
=========================================================================
Date:         Mon, 23 May 1994 08:47:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <199405211540.AA11176@wiley.csusb.edu> from "Doug Hesse" at May
              21, 94 09:37:07 am
 
In relation to this thread, don't forget the comprehensive book by Leo
Ruth and Sandra Murphy, Designing Writing Tasks for the Assessment of
Writing, Ablex, 1988.
                                        --Ed White
=========================================================================
Date:         Mon, 23 May 1994 08:52:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <199405211448.AA10936@wiley.csusb.edu> from "LEMUSGRO" at May 21,
              94 09:33:00 am
 
Laurence, I think the fact that WE are interested in writing and language
does not mean that students are or will be.  I am reminded of the move
during the 1970s to shift the curriculum of second term comp to
linguistics, semantics, and the like.  What could be more natural than to
ask the students to write about language?  That move lasted about three
years when the massive boredom of the students became impossible to
ignore.  I repeat, we ought to be precise about what we want to know about
students before we design the questions that presumably elicit that
information.
                                        --Ed White
=========================================================================
Date:         Mon, 23 May 1994 10:28:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Christine Hult <FAHULT@USU.BITNET>
Subject:      Re: A Question about WPA and Tenure Review
 
Elizabeth, the WPA consultant-evaluators have been working on this.  Ben
McClelland is the one to contact for any information .  I don't have an e-
mail address, but phone is 601-232-5500 and address U Miss, University, MS
38677.  Ben will be able to give you the latest information.  Good luck
C. Hult
=========================================================================
Date:         Mon, 23 May 1994 12:56:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <9405210341.AA92676@badlands.NoDak.edu>
 
Kathleen - If your question is about how to structure your workshop to
serve that purpose, let me suggest putting your workshop group through
the experience.  If the prompt assignment is too long to be comfortably
done within your workshop, maybe you could use a similar (simplified)
activity, and ask workshop participants to write on the modified prompt.
You could limit paper length to one or two pages, and then work with the
papers they produce during the next segment of the workshop.  The reason
I suggest this is that I find faculty respond best to immersion in the
"thing" itself.  In this case, you want to help them see prompts and
prompted essays in a new way -- I'd let them try it.  If it doesn't
change their minds, maybe it'll change yours!  If you do try this, I'd
love to hear how it works.
 
Joan Hawthorne
=========================================================================
Date:         Tue, 24 May 1994 08:39:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Re: writing prompt 4 place
 
Ed,
 
I just received my copy of the Ruth and Murphy text in the mail yesterday.
So far so good.
 
Laurence E. Musgrove
=========================================================================
Date:         Tue, 24 May 1994 09:40:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <01HCO855M9F2002FIG@crcvms.unl.edu> from "David Schwalm" at May
              21, 94 07:16:27 pm
 
thanks, David, for your blurb on topics you would and wouldn't
assign for the placement prompt.  Matches my experience in
the high school fairly accurately.  & I will look forward
to your article, Ed.
Irv
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 24 May 1994 09:43:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irvin Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <01HCO7CUKSFG0022UM@crcvms.unl.edu> from
              "jcross@OREGON.UOREGON.EDU" at May 21, 94 09:57:59 pm
 
>  But David, the problem is much more serious. We don't know whether what
> fish "bite on" is what they eat. There's some good evidence that fish also
> strike at lures and bait to defend their "territory" (e.g. their spot out
> of the current). In any case, it is certain that they often strike at
> things which in no way resemble food.
>                               Jim Crosswhite   jcross@oregon.uoregon.edu
>
Very clever, Jim--and worth a laugh on my part, although you probably
think people like me should be more serious.  At any rate, I thought
your bait was food.
irv
 
--
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 24 May 1994 09:48:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RONRON@USU.BITNET
Subject:      Re: writing prompt 4 placeme
 
What's different is the students' perception about the reading they will
be doing.  To them, chemistry and biology are real and reading and writing
are not.  If our task is to examine the reading and writing skills that
they do have, it becomes more difficult for them to do metacognition
about metacognition than it does to do metacognition about cells and
blood.  Ron
=========================================================================
Date:         Tue, 24 May 1994 15:03:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         becky greenberg taylor <beckygt@VT.EDU>
Subject:      composition reader research
 
David E. Schwalm:
 
I'm doing some research on composition readers.  Could you please tell me:
a. name of your institution
b. names of the three most commonly taught freshman composition readers
 
Thanks!
 
Becky G. Taylor
=========================================================================
Date:         Tue, 24 May 1994 15:14:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         gas54r0@UXA.ECN.BGU.EDU
Subject:      Re: composition reader research
In-Reply-To:  <199405241903.AA17359@uxa.ecn.bgu.edu>
 
On Tue, 24 May 1994, becky greenberg taylor wrote:
 
> David E. Schwalm:
>
> I'm doing some research on composition readers.  Could you please tell me:
> a. name of your institution
> b. names of the three most commonly taught freshman composition readers
>
> Thanks!
>
> Becky G. Taylor
>
Hello, Becky.  At Governors State University, we used to use REadings for
Writers; now we use Controversies.  We've a very small program, so the
selection is fairly easy to control!
 
Deborah Holdstein
Governors State Univ
=========================================================================
Date:         Tue, 24 May 1994 14:25:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      composition reader research
 
I am not at Arizona State University West, an upper division and Master's
university. Thus we don't first year composition. I was director of comp at
ASU Main where the reader used for 101 was Rose and Kiniry's Critical
Strategies (2nd edition) and in 102 was Behrens and Rosen's Writing and
Reading Across the Curriculum, I forget what edition.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 24 May 1994 20:49:31 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Kelly <kakelly@LYNX.DAC.NEU.EDU>
Subject:      Re: writing prompt 4 placeme
In-Reply-To:  <no.id> from "Joan I Hawthorne" at May 23, 94 12:56:18 pm
 
joan hawthorne suggests that I have my instructors take the diagnostic
test themselves in my assessment workshop--and that's exactly what I plan
 
to do, and will have them
answer doug hesse's very neat questions about 1) expanding, rearranging,
shortening essay if the writer had the time; 2) asking someone for
revision advice; 3) commenting on the topic provided *and*, taking a cue
from Lester Faigley's work on how different writing prompts demand
different rhetorical strategies, ask then what strategies they employed,
or thought they were employing.  I will let y'all know how it goes . . .
and thanks joan and doug for your suggestions.  (For those of you just tuning
in, I had asked about what people thought about the crucial ideas that
ought to be conveyed in a workshop on assessment theory and holistic
reading.)
best, kathleen kelly
=========================================================================
Date:         Tue, 24 May 1994 21:04:53 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: composition reader research
In-Reply-To:  <199405242209.AA14499@wiley.csusb.edu> from "becky greenberg
              taylor" at May 24, 94 03:03:11 pm
 
Becky, the more discerning on our staff are using Bloom and White, INQUIRY
(Prentice-Hall 1993).
                                        --Ed White
                                Cal State U, San Bernardino
=========================================================================
Date:         Wed, 25 May 1994 11:29:22 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         john clark <jclark2@ANDY.BGSU.EDU>
Subject:      Re: composition reader research
In-Reply-To:  <9405241930.AA23237@andy.bgsu.edu>
 
a. Bowling Green State University, Bowling Green, Ohio
b. Behrens and Rosen's _Writing and Reading Across the Curriculum_
 
This is used in conjunction with our English 112, the
only-required-course-at-the-university-academic-writing thing.
 
John M. Clark--English Dept.--Bowling Green State University--B.G.,
Ohio-43403--jclark2@andy.bgsu.edu       "The thing is. . .what if it's
turtles all the way down?"
 
=========================================================================
Date:         Wed, 25 May 1994 16:32:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Brian Sutton <SUTTONB@GBMS01.UWGB.EDU>
Subject:      Re: composition reader research
 
Becky,
 
Here at the University of Wisconsin-Green Bay, the most frequently used
reader is Behrens and Rosen's _Reading and Writing Across the Curriculum_,
which gets used by most teachers of our second-semester Comp. course.
Probably the second most frequent reader is a made-to-order version of
PRIMIS, with no two instructors ordering up the exact same combination of
works; PRIMIS pops up in both our first-semester and our second-semester
Comp. classes.  After that, there are a whole lot of different textbooks
used by one instructor apiece--no clear third choice.
 
Brian Sutton
=========================================================================
Date:         Wed, 25 May 1994 20:02:12 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: composition reader research
 
University of Richmond fy comp:
 
Rose and Kiniry's Critical Strategies
Bartholomae and Petrosky's  Ways of Reading
Lunsford and Ruszkiewicz's  The Presence of Others
Language Awareness  (St. Martin's--can't remember author)
 
Dona Hickey
English Dept.
hickey@urvax.urich.edu
=========================================================================
Date:         Wed, 25 May 1994 20:22:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         jcross@OREGON.UOREGON.EDU
Subject:      Re: composition reader research
 
University of Oregon. Two required writing courses, Wr 121 and 122.
 
Wr 121  _The Shape of Reason_ by John Gage (optional). _Re:dux_ (required).
_Re:dux_ is a reader that is edited by graduate students and instructors
who teach in our program. We publish it ourselves through university
printing (and it's a beautiful little book with a great cover). Editors are
elected, although much of the labor of gathering and reviewing articles for
their usefulness is completed in our composition training seminar.
 
Wr 122  Teachers choose one of three books: _Critical Strategies_ by Kiniry
and Rose. _Ways of Reading_ by Bartholomae and Petrosky. _Writing About the
World_ by Mcleod et. al.
 
I should say that the approved books are selected by a textbook committee.
To be on the textbook committee here all you have to do is teach
composition, show up for all the meetings and do all the work. About a
dozen or so people usually serve. There are over a hundred teachers in the
program.
 
The last year has seen a rather dramatic and unpredicted shift away from
WOR toward WAW. CS has not yet developed a large following.
 
                Jim Crosswhite  jcross@oregon.uoregon.edu
=========================================================================
Date:         Thu, 26 May 1994 09:52:00 LCL
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         LEMUSGRO <LEMUSGRO.UCS@SMTP.USI.EDU>
Subject:      Dear Ms. Cyberheart
 
Cc: TRIVERS, BLHART
 
On behalf of two of my colleagues in our English department, Tom Rivers and
Betty Hart, I would like you assistance on a project we are working on for
the fall Indiana Teachers of Writing Conference titled DEAR MS. CYBERHEART:
LETTERS FROM THE TECHNOLOGICALLY ABUSED AND ENTHUSED.
 
As part of this project, we are collecting humorous, embarrasing, and
tragic stories of probems, concerns, and aspirations to be formatted as
letters to our own Ms. Cyberheart who will offer advice and encouragement
to the lovelorn, lost, lonely, technocentric, and technophobic who are out
there in cyberspace.
 
We encourage your stories on a variety of topics, including legal issues,
moral issues, etiquette matters, audience, interpretive communities,
phobias, departmental problems, pedagogical, student relations, listservs,
hardware/software, email & writing process, networks, data search, etc.
The possibilities may be as infinite as cyberspace itself.
 
If you want to engage it a bit of summertime creative writing, you might
convert your story into an actual letter and create your own pseudonym.
For example, we have already received a letter from a Mr. Haste-Makes-Waste
who has a tendency to send e-mail messages too hurriedly and wonders if it
is possible to retrieve them from his mailbox before they are actually
delivered.
 
We look forward to hearing from you and thank you in advance for your
stories and letters.
=========================================================================
Date:         Thu, 26 May 1994 13:18:52 UTC
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KGAINEY@TULSAJC.TULSA.CC.OK.US
Subject:      Uncl: unsub request
 
From: kgainey
 
I have been trying to unsubscribe for a couple of days and have not been
able to do it.  Could you please take me off?  I'm moving and will rejoin
when I get reestablished.  Thanks!
=========================================================================
Date:         Thu, 26 May 1994 21:52:18 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         James Shimabukuro <JAMESS@UHUNIX.BITNET>
Subject:      2nd CALL: ASIA-PACIFIC JOURNAL
 
             ASIA-PACIFIC EXCHANGE [ELECTRONIC] JOURNAL
 
                    SECOND CALL FOR SUBMISSIONS
 
                FOR THE PREMIERE ISSUE IN JULY 1994
 
The Asia-Pacific EXchange Journal (APEX-J) editorial team invites you to
submit your works for its premiere issue, which will be distributed via
the InterNet in late July 1994.  Please send us your articles, reviews,
essays, announcements, and letters. Topics should be suited to the purpose
of APEX-L, the electronic forum, which serves as the base for the journal:
 
MISSION STATEMENT
APEX-J is an outgrowth of the electronic forum, APEX-L. The purpose of
the list is to promote international and multicultural education on
college campuses, with a special focus on Asian and Pacific curricula,
instructional strategies, educatioal resources, and campus/community
activities. APEX-J is meant to serve as a medium for the sharing of
information and discussion of topics, trends and issues that are
determining the shape of education on our multicultural, international
campuses.
    However, if the section editor feels that a submission has some
relevance for the target audience -- readers across the disciplines who are
interested in international/multicultural education (with an Asia-Pacific
emphasis) -- then it may be considered. If the relevance is not readily
apparent, the author should provide the necessary link in the paper, e.g.,
in the abstract.
 
The journal will be divided into two sections: refereed and unrefereed. It
will be published quarterly, in January, April, July, and October.
Submissions for the refereed portion should follow either the APA or MLA
guidelines. (Please see the attached guidelines.) Submissions and
inquiries should be emailed to one of the section editors:
 
SECTION EDITORS
Kumiko Aoki <kaoki@Hawaii.edu>
  Editor, CMC and Intercultural Communication
Larry G. Beall <LBEALL@cabell.vcu.edu>
  Editor, Economics
Daniel Blaine <daniel@Hawaii.edu>
  Editor, Research in Learning and Cognition
Henry Chapin <chapin@Hawaii.edu>
  Editor, Asian-Pacific Literature
Janice Cook <Cook@Hawaii.Edu>
  Editor, Second Language Teaching/Learning
Morton Cotlar <morton@Hawaii.edu>
  Editor, International Management
James W. King <AGCM009@UNLVM.UNL.edu>
  Editor, Agriculture
Peter Lau <72460.3000@CompuServe.com>
  Editor, Affirmative Action/Equal Opportunity
Julian Linnell <jlinnell@sas.upenn.edu>
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Som Naidu <NAIDU@usq.edu.au>
  Editor, Open and Distance Learning
Patricia Ortiz <20517@ef.mc.maricopa.edu>
  Editor, Book Reviews
B. Frederique Samuel <BFSamuel@VM.cc.Purdue.edu>
  Editor, Cross-Cultural Conflict Resolution
Syd Strong <SydStr@EREbus.HIE.UNImelb.edu.au>
  Editor, Adult and Vocational Education
Claudia Sullivan <SullivanC@AM.NIE.AC.SG>
  Editor, Reading
Hiro Toyota <HToyota@UNLinfo.unl.edu>
  Editor, Cross-National Marriages
Addison Watanabe <spedad@sfsuvax1.sfsu.edu>
  Editor, Disabilities: Programs and Studies
-----------------------------------------------------
 
If your topic doesn't fall in any of these sections, email your
submission to the coordinating editors, Jim Shimabukuro <JamesS@Hawaii.edu>
or Jenny Chan <Jenny@Hawaii.edu>. If you don't receive a message
confirming receipt of your submission within 2-3 days, write to Jim
Shimabukuro. (Some of the section editors may be on vacation and unable to
retrieve their messages.)
 
-----------------------------------------------------
Asia-Pacific EXchange [Electronic] Journal Guidelines
(revised 26 May 1994)
 
DEADLINES
1st of July -- this is the deadline for initial submissions to the
refereed section in the July 1994 issue. The section or coordinating
editor should have the submission in hand and ready for the review process
by this date. This deadline should allow time for (1) a call for
reviewers, (2) the review process, and (3) the author's revisions.  The
call and reviews may require approximately 10-15 days; revisions, perhaps
another 10 days.
 
MANUSCRIPT GUIDELINES
The submissions should be in electronic format: standard ASCII, 60-65
characters per line. Single-spaced. Paragraphs should be separated by a
blank line (double carriage returns). Maximum Length: approximately 5,000
to 10,000 words. (Longer submissions may be considered.) Either the MLA or
the APA style sheet should be followed.
     (Standard ASCII is the character set that we're using right now --
the vanilla version that is equivalent to the characters on the old
typewriter keyboards. In other words, nothing fancy. It's a universal
standard for emailing. On your word processor, you'd omit italics, bold,
underscoring, etc. To approximate underlining, you'd do this: _Publication
Manual of the American Psychological Association_. Right now, most
electronic journals are limited to this set. Eventually, we'll get
fancier, with graphics, sound, motion, etc. But that's a few years away,
when multimedia interfaces such as "Mosaic" are widely used. Right now,
distributed in this format, the journal will be accessible to all on the
InterNet.)
 
ABSTRACT AND AUTHOR BIO
The author should include an abstract of the article and a brief (up to
six lines) bio, which includes academic degrees, institutional
affiliations, discipline/department roles, as well as other information
that may be useful to the readers of the journal. The bio may need to be
revised for uniformity.
 
------------------------------------------------------------------
ASIA-PACIFIC EXCHANGE [ELECTRONIC] JOURNAL
CONSULTING EDITORS
 
Zane L. Berge <berge@GUVAX.acc.georgetown.edu>
  Georgetown U
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  Penn State U
Filip J.R.C. Dochy <OICFDO@OUH.NL>
  U of Heerlen, The Netherlands
Jonathon Marsh <PDMarshJ@CPHKvx.cphk.hk>
  City Polytechnic of Hong Kong
Fred O'Neal <fred@halcyon.com>
  Josten's Learning Corp.
David W. Price <C300151@mizzou1.missouri.edu>
  U of Missouri - Columbia
Jianhua Yang <jianhua.yang@EMCB.cc.utah.edu>
  U of Utah
Donald G. Zarlengo <Zarlengo@netcom.com>
  Eastern New Mexico U - Portales
 
 
**************** Call for Editors and Writers ***************
Please write to Jim (at JamesS@UHunix.UHcc.Hawaii.edu) if you're
interested in serving as
 
  A SECTION EDITOR for a particular area that's not listed above, e.g.,
     dance, religion, rhetoric
 
  A COLUMNIST on a topic of your choice
 
  A CONSULTING EDITOR in your areas of interest and expertise
  (consulting editors will have the opportunity to review submitted
  articles)
 
Please include a brief bio with your message.
=========================================================================
Date:         Fri, 27 May 1994 12:11:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Steve Prewitt <SPREWITT@DLU.EDU>
Subject:      Re: composition reader research
 
Becky,
 
At David Lipscomb University, a liberal arts college, for years
we used Hall and Emblen's A Writer's Reader.  Next year though we
are switching to Kirszner and Mandell's The Blair Reader.  Ours is a
small program, and all profs use the same reader in our fy comp course.
Good luck on your research.
 
Steve Prewitt
sprewitt.dlu.edu
=========================================================================
Date:         Sun, 29 May 1994 18:50:41 CDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <LCERIC@MIZZOU1.BITNET>
Subject:      in search of... neglected CW94 conferees
 
This will (I hope) be very nearly the last flagrantly cross-posted
messages about Computers & Writing Conference business. My apologies
for abusing your patience.
 
The task at hand today is to find those folks who chose the online-only
option on the conference registration form but have not heard back from
conference organizers since.
 
See, in one of my less-brilliant moments (and I use 'less brilliant'
only because a more accurate phrase would probably violate list
etiquette) I decided to have folks register for CW94:Forum by
putting their email addresses on a paper form. The rest of you can
already guess the result. Between difficulty reading handwriting and
the usual number of typing errors, we ended up with an uncomfortably
large number of incorrect addresses. When I send out information files
about how to connect with the online conference I got scads of error
messages, some of which I was able to decipher, many of which
eluded my meager deciphering skills.
 
Even this late in the process, I'd like to try the method we should
have used in the beginning: have people write to me so I can reply
with the necessary information.
 
It's not *too* late. There are still about two weeks left in which
folks can peruse the discussions to date, jump in where so inclined to,
and browse the presentation summaries, speakers' texts, and MOOlogs
located on the gopher server.
 
Please write to me at LCERIC@mizzou1.missouri.edu if you're in this
situation, ignored but not (by any means) forgotten.
 
And please accept my apologies for the problems caused by the idiotic
(now *that's* more accurate) procedure.
 
--Eric Crump
=========================================================================
Date:         Mon, 30 May 1994 11:29:46 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ellen Strenski <estrensk@BENFRANKLIN.HNET.UCI.EDU>
Subject:      query re bbs
 
I'd appreciate knowing, for an article I'm working on, how many of you
WPAs out there have instituted or participate in a local listserv
bulletin board system related to writing instruction on your own campus
(like WPA-L or MBU at the national level). I've set up a bbs here at UC
Irvine ("TA-TALK") for our 100 plus writing instructors, mostly graduate
students in English or Comparative Literature, and it seems to be a good
idea.
If you, too, are involved in something similar, please let me know.
Thanks.
 
**************
Ellen Strenski                                  phone: (714) 856-5355
English and Comparative Literature              fax:   (714) 725-2916
HOB 200, University of California at Irvine     estrensk@uci.edu
Irvine, CA 92717                                IDR2EMS@MVS.OAC.UCLA.EDU
=========================================================================
Date:         Mon, 30 May 1994 22:48:39 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      query re bbs
 
WE have just set up the Electronic Forum at ASU West and will use it for a
variety of purposes including the support of WAC. The EF at Main campus has a
discussion group for TAs, although that has not been wildly successful largely
because it lacked a driver/champion.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 31 May 1994 08:10:11 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "CHRISTOPHER J. THAISS" <cthaiss@MASON1.GMU.EDU>
Subject:      query re bbs
 
Ellen:  Good to hear from you! Local listservs are multiplying.  We
started one for composition faculty two (three?) years ago; now there are
overlapping lists for comp teachers who are part of our linked program at
the 101 level in WAC, for the comp and WAC faculty in that program, for
teachers who use extensively the composition computer labs, for new
TA's.  I'm sure there are others I'm forgetting and others i don't know
about.  It's related to the phenomenon of class distribution lists and
VAX notes conferences that reached a critical mass here last fall (and
caused a mainframe capacity crisis).
 
Chris Thaiss
George Mason Univ.
Fairfax, VA 22030
